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competence. Online Discussion Forum (ODF) has emerged as one of great 

platforms for learning. It may become one of the greatest environment to engage 

students outside the classroom. ODF is an e-learning platform that allows 

students to post messages, interact and receive feedback from other students and 

instructor, and foster deeper understanding toward the subject under study.  

The nature of ODF is to promote equal opportunity in communication, so 

every student may feel free to talk. According to Redmon and Burger (2004, p. 

157-166) that for students, the online environment is less intimidating, less prone 

to be dominated by a single participant and less bounded by convention. Also, 

participation in online discussion forums provides opportunities for responsibility 

and active learning as well as encourages reflection, analysis and higher order 

thinking. 

Furthermore, online discussion forum also provides students with the 

flexibility of time and place. It gives the students longer processing time in 

receiving and producing the target language. In line with this, De Wever, 

Schellens, &Valcke, 2005 also stated that students will have more time to reflect, 

think and search extra information before contributing to discussion. It gives also 

much more opportunities to communicate and interact with peers because they 

post opinions and ideas toward the topic being discussed intensively. They can 

easily retrieve and review their postings anytime as they give ideas or opinion 

toward previous postings. They are not bounded with time and space; therefore, 

they are expected to build up communicative skill as they produce and post a 

proper language production. In line with the facts above, online discussion forum 

clearly helps students a lot to practice more on their language production.  

Language production refers to the process involved in creating and 

expressing meaning through language. There are two types of production of 

English in terms of skills; written production and speech production. In this 

study, the researcher focuses on the written production in which students posted 

in the discussion forum. Garrett, as cited in Bock & Levelt (1994, p. 133-177) 
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stated that models of sentence production generally assume that two distinct sets 

of processes are involved in generating syntactic structure. Therefore, there is a 

strong relationship among online discussion forum, language production, and the 

sentence structure. Since students communicate with others using written 

production through the forum, there is a need of understanding and using correct 

sentence structure as well.  

To sum up, an online discussion typically lasts longer and gives students 

more time to think about what they are going to contribute. In other word, 

students are expected to be able to produce the target language properly because 

they are given chance to fix their message before they post to the discussion 

thread. Sharma and Barret(2007) explain that asynchronous communication in 

online discussion forums are useful, as students have time to compose their 

message, which may encourage attention to accuracy as well as ‘deeper’, more 

considered thinking than in synchronous exchanges. With this in mind, this may 

well offer students a chance to develop their language abilities. 

Students in EFL context, in fact, face many difficulties or problems when 

producing the target language. In this study, it happened also in discussion forum 

of TL-ICT 1 class in which students’ language production are all posted in 

English sentences. Treiman, et al 2003 says that in language production, people 

are faced with the converse problem. They must map from a conceptual structure 

to words and their elements because it is not simply sets of words but have 

syntactic structure. Weigle, 2002 sounded the same, thatin academic contexts, the 

quality of first-language papers is usually assessed by evaluating the accuracy of 

the content, the originality and development of thoughts and ideas, and the 

soundness of the writer’s logic. When dealing with English as a second or foreign 

language, language elements (e.g., morphological, lexical, or syntactic accuracy) 

play an important role. Language elements are not only used to measure quality at 

a point in time, but also can be used as signs of language development over time. 

Thus, students must have a good communicative competence toward the 
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knowledge of grammar, so that students are not only be able to master the topics 

being learned but also can use the target language properly. 

Recent research has consistenly documented how the knowledge is 

constructed and achieved deeper understanding through interaction in online 

discussion based on its contents (Gunawardena, et al 1997; Garrison, et al 2001; 

Koh, et al 2010). Attention has recently turned, however, the focus of this 

growing research is on student’s production in online discussion forum. The 

researcher is interested in exploring how online discussion forum have impacted 

students' language production especially in their sentence structure. In online 

discussion forum of TL-ICT 1 class, discussions are clearly structured by the 

lecturer as the instructor, who specifies the aspects of the topic and question to be 

focused. Thus, students produced a great variety sentences as they try to be 

actively involved in the discussions. Therefore, analyzing students’ language 

production within discussion forum becomes the major interest because 

discussion forum not only construct the students’ knowledge as they exchange 

ideas and opinions each others, but also build up a rich communicative skill 

through the forum. 

In this research, the researcher focuses upon four types of sentence 

structures, those are simple, compound, complex, and compound-complex 

sentence. Students in TL-ICT 1 class used various types of those structures in 

their postings while giving comments and opinions. Nevertheless, it is undeniable 

that errors toward those sentence structures may occur due to some problems. 

Therefore, further analysis is about finding out the sentence structure errors 

which commonly made by students in the discussion forum. 

Method 

A method of this research is descriptive study. Descriptive study is a 

research where the purpose is to describe a phenomenon. Gall et., al(2003) states 

that descriptive method is a research which has intent to study phenomena as they 

exist in one point in time. It deals with describing the present actual condition of 
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subjects or objects of research, i.e, person, groups, institutions, societies, etc. A 

descriptive study collects the data in order to answer questions about a current 

status of the subject or the topic of study then describe the data. In this research 

entitled “An Analysis on Students’ Language Production in Online Discussion 

Forum”, the writers are curious in seeking the condition of students’ language 

production which occurs in online discussion forum specifically on its 

grammatical component. Thus, descriptive study is a valuable way of looking at 

the phenomenon being researched. 

The participants were the third semester students of English Education 

Study Program academic year 2011/2012. The complete students’ postings 

transcriptionswere obtained fromOntell. Four episodes or topics were taken as 

sample with 99 total number of postings from 26 students.  

The writer focused on finding out the level of sentence structures which 

mostly produced by the students and also common sentence structure errors 

mostly found in students’ language production. Throughout the writer’s analysis 

toward the data, the writer listed the errors found in students’ language 

production in Ontell. The errors  are toward the word choice or diction, stingy 

sentences, gerund, run-on sentences, modals, sentence fragments,redudancy of 

words, subject-verb agreement, punctuations, verb tenses, and misplaced 

modifier. Nevertheless, the writer only focuses only on five types of errors, for 

those errors related to structure of sentences. They are subject-verb agreement, 

run-on sentences, stringy sentences, sentence fragments and misplaced modifier.  

In order to make this research became more obvious, the steps of data 

analysis were needed. Due to that fact, the writer followed some the steps below: 

a. Classify the postings 

In this step, the writer classified the postings based on four episodes; 

they are discussion, e-learning, computer typology and experience. 

b. Sort the postings 
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The writer checked the sample thoroughly and began sorting the 

postings. There were nearly 400 postings, but only the sentences which are 

originally produced by the students were taken as sample. 

c. Categorize the level of sentence structure 

In this stage, the writer continouescategorized the level of sentence 

structure used by the students in their language production. The categories 

include simple sentence, compound sentence, complex sentence and compound-

complex sentences. The result was determined by the number of sentence 

structures used. The types of sentence structures which contribute the biggest 

percentage are considered as the most frequently used by the students in their 

language production. 

Determining sentence structure errors which are commonly found in students’ 

language production.  

The writer classified the error into five types, including subject-verb 

agreement, run-on sentences, stringy sentences, sentence fragments and 

misplaced modifiers. At last, the percentage is used also to determine sentence 

structure errors which are commonly made by students. Hence, at the end of the 

study, the writer can see the quality of students’ language production which 

occurs in online discussion forum. 

Research Findings And Discussion 

In analyzing the types of sentences used by the students in their language 

production in Ontell, the writer identified the sentences based on four types of 

sentence structures such as simple sentence, compound sentence, complex 

sentence and compound-complex sentence. Since the type of sentence structure 

used by the students in their language production have been analyzed, a variety of 

sentence types was identified. The result of the study shows that students do not 

only produce certain type of sentence structure, yet they construct various types 

of sentences in order to deliver their ideas to peers in ONTELL. 
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1. Simple Sentence 

There were 225 simple sentences found in students’ language production or 

34,72% of total sentences. In this particular type of sentence, in fact, students 

produced variety of simple sentence, which has been discussed in Chapter 2 of 

this study. These examples of simple sentence produced by the students in Ontell 

could be seen as below: 

In good site,technologyhas changedmy learning style. 

  Adv          S       V     O 

(Source: Student #09; Receive : Thu Dec 13, 2012 11:11) 

In ONtell groupIcanask and responseabout the other opinionmore  

Adv S  M CpV     O  

flexible. 

    Adv      

(Source: Student #04; Receive : Thu Nov 08, 2012 8:59) 

 

Wecanincreaseourability and skillin English. 

         S    M       V                     O                 Adv/PP 

(Source: Student #03; Receive : Sun Oct 07, 2012 5:00) 

*note : 

S  : Subject 

V  : Verb 

M  : Modals 

O  : Object 

CpV    : Compound Verb 

Adv    : Adverb  

From the preceeding examples, Student #09 produced a common pattern of 

simple sentence, that is subject preceeded by predicate and object. Student #02 

produced simple sentence with compound verb; whereas, Student #03 

successfully produced simple sentence with compound object. 

2. Compound Sentence 

In this type of sentence structure, the writer found that there were 71 

compound sentences used by the students or 10,95% of the overall sentences. In 

producing compound sentence, students used variety of connector to link 

independent clause. Here are the examples of the sentences:It can be seen from 
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Student #01 and #09 who used coordinative conjunction to link independent 

clause in their sentences. On the other hand, Student #21 used conjuctive adverb 

in her/his compound sentence. 

We can get many information and knowledge there without going to  

IC 

Library or find other sources to learning. 

     CC                IC      

(Source: Student #03; Receive : Fri Nove 09,2012 8:24 

) 

The blog just copy the information from a website, and combine it  

IC                 CC 

with othern websites without write original sources. 

    IC    

(Source: Student #09; Receive : Fri Nov 09, 2012 12:58) 

 

So far the way it has encouraged my personal learning is it allows me  

IC 

to have a greater access anda greater choice of knowledge resources 

   CC   IC 

thus it has been one of my learning resources. 

CA   IC      

(Source: Student #21; Receive : Fri Nov 09, 2012 3:12) 

*note : 

IC : Independent Clause 

CC : Coordinating Conjunction 

CA : Conjunctive Adverb 

 

3. Complex Sentence 

The analysis result showed that 274 sentences felt into this types of 

sentence. In other words, there are 42,28% complex sentences produced by the 

students from the total sentences. The data revealed that students used different 

types of clauses in complex sentences. Student #01 used noun clause as 

dependent clause in that sentence; Student #09 and #21 mixed together the use of 

noun clause, adverbial clause, and adjective clause as dependent clause. The 

examples of complex sentence used by the students are shown in the following. 

Okay X, I think I can understand what do you want to explain. 

   IC   DC/NC 
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(Source: Student #01; Receive : Fri Nov 02, 2012 8:41) 

 

I think ,e-learning (technology, electronic) has many advantages that  

              IC    DC/NC 

encourage me to can make myself adapt with globalization.  

                            DC/AC 

As I remembered ,when I was Junior High School and Senior High 

            DC/AVC    DC/AVC 

School in my village ,the use of electronic/technology is still limited.  

              IC 

I could not use every time I want it ,because I did not have personal  

               IC    DC/AVC 

computer yet. I just use computer when I study TIK (Teknologi 

          IC 

Informasi dan Komunikasi) in my school. 

   DC/AVC 

(Source: Student #09; Receive : Fri Nov 09, 2012 12:58) 

 

I think I don't really agree with X's opinion that e-learning can be a  

IC   DC/NC  DC/AC 

Learning opportunity for every one who wants to learn. To me having  

DC/AC  IC 

just the willingness to learn is not enough hif they don't have any access  

DC/AVC 

to internet. 

  (Source: Student #21; Receive : Tue Oct 16, 2012 1:39) 

 

4. Compound-complex Sentence 

There were 81 compound-complex sentences used by the students in 

their  

language production in Ontell. It means that compound-complex sentences 

took 12,5% of overall sentences. The examples are as follows: 

When other people outside their community found information from  

DC/AVC 

there ,they might not get the same experience and they shares it  

      IC    IC 

together and that also can add more information and experience for  

IC 

them. 
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 (Source: student #14; Receive : Wed Oct 03, 2012 1:32) 

 

Actually, I like Politic and Law so much, and I can’t get it on my  

IC    IC 

campus, sothat I can learn more through internet about these two  

DC/AVC 

kinds of subject and it will deepen my knowledge. 

     IC 

(Source: Student #16; Receive : Fri Nov 02, 2012 2:39) 

 

*note : 

IC : Independent Clause 

DC : Dependent Clause 

AC : Adjective Clause 

AVC : Adverbial Clause 

 

Above all, the type of sentence structures mostly used by the students can 

be seen in table below. 

Table 2 Numerical Summary of Types of Sentence 

Structure Used by TheStudents in Ontell 

 

Category SS CP CX CPCX  TOTAL  

Total 

(number) 
225 71 274 81  648  

Total 

(%) 

34,72% 

 

10,95% 

 
42,28% 

 

12,5% 

 
  

In view of the problem raised in this study; the writer should, consequently, 

identify the sentence structure errors commonly found in students’ language 

production. Under this circumtance, we can easily recognize the tendency of 

sentence errors made by students in Ontell. Hence, it will open up their eyes 

because the fact that they need to improve their proficiency and competence in 

their language production, in this regard, English. The analysis of sentence 

structure errors classified into five categories such as subject-verb agreement, 

run-on sentences, stringy sentences, sentence fragments, and misplaced modifier. 
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1. Subject-verb Agreement 

The first category of errors, that is subject-verb agreement errors, it is 

distinctly real that the students overgeneralized the rules of L1 to the target 

language because there is no certain rules in subject-verb agreement in Bahasa. 

After doing the analysis, the writer found that the errors toward subject- 

verb agreement made by the students is 18,46% of 195 errors. The example 

of subject-verb agreement errors in students’ language production can be seen as 

follows: 

Incorrect: First, it help me to find the material for my assignment easily. 

(Source: Student #08; Receive : Thu Nov 08, 2012 8:37) 

From the sentence above, both subject and verb are not in agreement. It 

refers to singular precedeed by V+s/es. Therefore, the correct form should be: 

First, ithelps me to find the material for my assignment easily. 

 

Incorrect: Internet access are everywhere, just download 

thematerial you needed and read. 

(Source: Student #10; Receive : Thu Nov 08, 2012 11:32) 

From this example, both subject and verb are not in agreement. Internet 

access refers to singular precedeed by is. The correct form should be: 

Internet access is everywhere, just download thematerial you needed and 

read. 

Incorrect: In my opinion, E-learning means community 

knowledge is like a group of peoplewho got the same interest in 

something and they shares it in their community. 

(Source: Student #14; Receive : Wed Oct 03, 2012 1:32) 

In this example, both subject and verb are not in agreement. They refers to 

plural precedeed by V1 in Present Tense. Therefore, the correct form should be: 
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In my opinion, E-learning means community knowledge is like a group of 

peoplewho got the same interest in something and they share it in their 

community. 

*Note 

___ : showed in which subject-verb agreement occured 

 

2. Run-on Sentences 

The finding toward run-on sentences that made by the students is 60,51% of 

total errors, or in other words, there were 118 run-on sentences found in students’ 

language production. The run-on sentences had the highest percentage among the 

other errors. The writer assumes that the occurence of errors toward run-on 

sentences is caused by the students’ tendency to misplace punctuation between 

two independent clauses (IC). Moreover, the writer realized that due to the 

complex process of writing in a foreign language, students often find it difficult 

to develop all aspects of the rules simultaneously. EFL students especially those 

who are Indonesian are not quite familiar in using semicolon in their writing. The 

writer also assumes that run-on sentences appeared in students’ writing in Ontell 

because they are in a hurry to get their thoughts down on postings. 

I'm not sure I can say "yes" for this question because I think 

games only can be used as a warming up or tools to test our 

understanding in a lesson but they are not appropriate for 

elaborating a lesson. And one more thing, ehmmm, there lots 

of web sites that provide us with various learning ways to 

improve our English for example you can learn grammar 

from www.azargrammar.com so you can improve your 

ability in writing sentences. 

(Source: Student #21; Receive : Fri Nov 09, 2012 4:47) 

From this example, the run-on sentence occured because students #21 did 

not put either a comma before coordinative conjunction or a semicolon before 

conjunctive adverb and a comma after. The sentence above can be corrected: 

I'm not sure I can say "yes" for this question because I think 

games only can be used as a warming up or tools to test our 

understanding in a lesson, but they are not appropriate for 
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elaborating a lesson. And one more thing, ehmmm, there lots 

of web sites that provide us with various learning ways to 

improve our English; for example, you can learn grammar 

from www.azargrammar.com, so you can improve your 

ability in writing sentences. 

 

For example, I can learn any thing I want and get a lot 

of information about education through internet that can 

improve my skill , I can join the website which provides a 

wealth of learning materials especially English language 

materials such aswww.coursera.org and www.babble.com. 

(Source: Student #02; Receive : Tue Dec 11, 2012 8:44) 

 

In this example, run-on sentence is caused by joining independent clause 

(IC) only by a comma and did not put a comma before coordinative conjunction. 

Therefore, to make it correct, can be done by using coordinator or use a 

semicolon. 

For example, I can learn any thing I want, and get a 

lot of information about education through internet. Since I 

can join the website which provides a wealth of learning 

materials especially English language materials such 

aswww.coursera.org andwww.babble.com;therefore, it can 

improve my skill. 

 

For example, I can learn any thing I want and get a lot 

of information about education through internet that can 

improve my skill; I can join the website which provides a 

wealth oflearning materials especially English language 

materials such aswww.coursera.org and www.babble.com 

 

*Note:  

 ___ : indicated in which run-on occured 

3. Stringy Sentence 

Stringy sentences occured in students’ language production in Ontell 

because students tended to string many ideas together with and. Stringy sentences 

ramble on and on just like the way students write or speak going on and on 

without an end. 
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E-learning (internet) encourage me to get a lot of 

information about the lessonor not, and I was able to 

complete the task easily by searching for informationon the 

Internet, and it makes me lazy so I always rely on the 

internet. 

(From student #03; Receive : Thu Nov 08, 2012 10:03) 

In addition to combining some sentences, students can make their writing 

more effective by revising the stringy sentences to make them shorter and clearer. 

There are three ways in revising the stringy sentences as has been mentioned in 

Chapter 2: 

a. Break down a long, stringy sentence into smaller sentences by 

removing conjunctions and 

replacing them with periods.  

E-learning (internet) encourages me to get a lot of information about 

the lesson or not, and I was able to complete the task easily by searching for 

information on the Internet. It makes me lazy so I always rely on the internet. 

b. Replace conjunctions with semi-colons. A semi-colon functions 

similarly to a period, except that it joins sentences instead of separating them. 

E-learning (internet) encourages me to get a lot of information about 

the lesson or not, and I was able to complete the task easily by searching for 

information on the Internet; it makes me lazy so I always rely on the internet. 

c. Use a subordinating conjunction (a conjunction that begins a 

dependent clause) 

E-learning (internet) encourages me to get a lot of information about 

the lessonor not, and I was able to complete the task easily by searching for 

informationon the Internet; therefore, it makes me lazy so I always rely on the 

internet. 

4. Sentence Fragment  
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Sentence fragment had only about 13,12% which indicated that most of 

students’ in ONTELL posted complete ideas in their language production. The 

writer assumes that students’ had a good proficiency in producing sentences that 

expresses complete thoughts. 

However, the information that I get still doubtful. 

Sometimes, if I visit a blog. The blog just copy the 

information from a website, and combine it with other 

websites without write original sources. 

(From student #09; Receive : Fri Nov 09, 2012 12:58) 

In this example, students #09 put a period directly after dependent clause 

(DC)/adverbial clause and claimed it as sentence. However, the dependent clause 

did not express a complete thought. To revise this sentence, it can be done either 

remove the connecting word or add another clause, often by changing 

punctuation in order to construct a complete complex sentence. 

However, the information that I get still doubtful. Sometimes, if I 

visit a blog, it just copy the information from a website, and combine it 

with other websites without write original sources. 

A sentence can also be a fragment if it does not contain a subject and/or a 

verb (incomplete sentences). It can be revised by rewriting each sentence 

fragment, adding a subject or a predicate or both to form a complete sentence. 

For example, sometimes i just copy paste to complete 

my task.tend to be lazy to find the source from the book. 

(From student #13; Receive : Thu Nov 08, 2012 6:48) 

For example, sometimes I just copy paste to complete 

my task. I tend to be lazy to find the source from the book. 

 

But we need to realize that this is E-learning we not 

only searching for the answer of what we need but we learn 

about everything that we need to learn. 
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(From student #24; Receive : Fri Nov 09, 2012 10:07) 

But we need to realize that this is E-learning we do not 

only searching for the answer of what we need but we learn 

about everything that we need to learn. 

 

Table 2 Numerical Summary of Sentence Structure Errors made by  

Students in Their Language Production 

Category SVA ROS STS SF MM TOTAL 

 

Total 

(number) 

36 118 9 29 3 195 

 

Total 

(%) 

18,46% 60,51% 4,61% 14,87% 1,54%  

Conclusion 

This study was done to find out the type of sentence structure mostly used 

by the students and also the sentence structure errors which commolny found in 

students’ language production in online discussion forum, named ONTell, which 

was provided as the learning platform for students of English Education Study 

Program of FKIP Untanto support their language learning. To sum up, the data 

showed that type of sentence structures which mostly used by the students in their 

language production were complex and simple sentence. Based on the data 

analyzed, students’ produced simple sentences much more when they give short 

comments and opinions to their peers. On the other hand, complex sentence 

successfully produced more in case of exchanging information, as well as sharing 

experience to others. However, none of their language production were free from 

errors, and it showed that in fact, students still had problem in acquiring the target 

language. The writer assumes that the students’ incompetence to understand the 

rules of foreign language, in this regard, English let them down to produce the 

accurate sentences. Students made the errors because of both the interlingual 
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interference and intralingual overgeneralization of students’ L1. It is inevitable 

that their L1 may distract them to write sentences in English accurately since they 

still rely on Indonesian point of view in transfering their ideas. In other word, the 

students are distracted by interlingual overgeneralization.From all the example of 

each category, it is cleary seen the fact that variety of errors occured within 

students’ language production. The explanation above is the starting point to find 

out sentence errors which commonly found in students’ language production in 

Ontell.  

Consequently, the use of the discussion forum may become a great platform 

or environment for students’ to enhance their language learning, especially in 

practicing the language itself. This is proved by the total number of sentences 

collected by the writer in her analysis, which are 648 sentences. Considering the 

result of analysis done by the writer finding out the types of sentence structure 

used by the students’ in Ontell, it led to the conclusion that practicing the 

language out of the subject hours is much better in order to develop proficiency 

and competence toward the target language.  
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ANALYZING THE IMPLEMENTATION OF BLOG UTILIZATION 

IN ENGLISH LANGUAGE LEARNING 

Dini Haiti Zulfany, Tanjungpura University 

 

ABSTRACT 

The proliferation of Internet in the daily life of the learners has inspired academia to incorporate 

its utilization into teaching and learning language. Weblog is one of the popular and erudite tools 

to use for English Language Learning. The utilization of Weblogs is becoming the part of syllabus 

of Teaching Learning with ICT Subject in the second semester of English Language Study 

Program of FKIP Tanjungpura University. This study is aimed at investigating how the use of 

Blog supports students in learning English, particularly writing. Using the Critical Incident 

Analysis technique, the data of this case study will be derived from questionnaire, interviews, and 

online observations. The findings of this research are expected to contribute to the continuity of 

Blog utilization by students to other subjects and promote the advancement of the writing quality 

due to their exposure to online learning resources.  

Keyword: blog, blogging, language learning, writing 

 

Introduction 

  Nowadays the practitioners of education have been starting to get 

involved in maximizing the use of technology for the improvement of their way 

of educating. Web 2.0 as one of the most provoking part of the technology gives 

us chance to update the ways of language learning (Alm, 2009). There are a lot of 

options for both teachers and students to utilize Web 2.0 for the sake of the 

teaching learning process, especially in English Language Learning. Blog is one 

of many options among Web 2.0 tools which have been very popular to use 

among the internet users. Many kinds of blog platforms such as Blogger, 

Wordpress, Tumblr, and blog.com provide free and friendly-user services. The 

chance to have global audience in blogging is another reason why blog is very 

popular. Fiorello (2013) stated that students can also be triggered to be more 

active and motivated to love learning through blogging. 
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  In order to stimulate learners to get used to not only studying in face-to-

face classroom, blogging activity is a brilliant alternative to implement 

(Richardson, 2010). Furthermore, blog is considered to be versatile tool for 

students in giving more spaces for them to share their idea (Ahluwalia, Gupta, & 

Aggarwal, 2011). Blog also offers a cozy atmosphere for the learners to keep 

posting because it can provide not only audience in the classroom, but also global 

audience who can come from other countries. Moreover, Raith(2009) added that 

the audience is not merely what blog can provide. The way how the learners see 

the writing and how it is being constructed can also develop through weblogs. A 

small scale research has been conducted to 29 the Regular B students of English 

Language Study Program. It showed that writing in blogs is able to keep the 

students learning English. 

  The previous study has shown the effectiveness of using blog to improve 

students’ skill in English language learning, especially in writing skill. Amir, 

Ismail, and Hussin(2011) have proved that blogging is contributive to help the 

development of students’ collaborative writing. Meanwhile, Fleta and 

Sabater(2010) indicated that the use of blog in the classroom has been 

successfully improving the language skills of the students in written form. An 

improvement in writing classes also has been proved by Dawns (2004). Similarly, 

Ward (2004) encouraged his English writing class students to blog and his survey 

confirmed that his students enjoyed using blog as the tool of learning though they 

didn’t have any experience in web-designing. Even blogging not only give 

significant impact to the quality of students’ writing, but also facilitates the 

students to think critically (Jones, 2006). In Indonesia, there are likely very few 

researchers focused on research (Azam, 2011; Muttaqien, 2011;Rufiati, 2011) 

related to the use of blog utilized by the students for English Language Learning. 

Additionally, there is only limited research trying to find out how Weblogs 

supportthe students’ writing performance. Therefore, in this study, the researcher 

is aimed to address this gap by finding out in what ways and to what extent 

Weblogs supports students’ in learning English, especially writing.  
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Weblogs, besides giving good impact to writing skill, also offers an 

enhancement for the students to read more often. The authenticity of the content 

is in line with what the students need. Hence, blog can also be the tool to 

encourage the students to improve their writing quality because it will be read by 

their classmates and the world (Aljumah, 2012). In addition, blog provide the 

students with feedback from the audience through the comment box. It what 

makes blogging is somewhat similar to a forward e-mail which allows the 

audience to discuss the posting (Ward, 2004). What makes it different is that blog 

presents a more interesting appearance. Students can be more creative by adding 

some widgets and managing layout to attract more readers to visit their blog. 

  In Teaching Learning with ICT Class, the students of English Language 

Education Study Program are to utilize the technology for teaching learning 

process. One of the tools that they are assigned to use is blog. The blog which is 

used in Teaching Learning with ICT Class is learner blog. The lecturer assigns 

the students to create one blog. In a group consisting of two students, they have to 

find articles in websites and post their summary, idea, or opinion about the 

articles they have read. The steps of making the summary is considered as the 

part of English language learning process, especially in reading as they would try 

to comprehend the articles they have found from the websites; and writing skill 

which they are to produce text-based language product to convey their idea. 

  Hillocks cited in O’Malley (1996) states that there will be at least four 

types of knowledge that the students are going to rely on when they write. They 

are knowledge of content, procedural knowledge to organize the content, 

knowledge of conventions of writing, and procedural knowledge required to 

apply the three other types of knowledge in composing a written product. Based 

on the points, the researcher would like to find out what kind of blogging activity 

which leads the students to English Language Learning. In addition, this study is 

aimed at elaborating how Weblogs contribute to their writing productivity. It also 

investigates the aspects of blogging are useful for the students in writing process 

approach. 
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 Research Problem  

 The researcher conducts this study with the assumption that the success of 

English Language Study Program students depend on them becoming proficient 

in English and that their ability to write is one of the skills needed for proficiency. 

The researcher also assumes that any avenue to reach a level of proficiency in 

writing would be worthwhile to pursue, and the researcher is curious to know if a 

new pedagogical tool such as blogging would serve that purpose. Thus, the 

researcher’s interest is in how nonnative-English-speaking students would benefit 

from the use of blogs as a pedagogical tool in English Language Learning. 

 When designing a study, researchers must identify the research problem 

and consider the research questions to be addressed (Duff, 2008). In this research, 

the researcher focuses on how Weblogs assist the students’ in English language 

learning. However, it is too broad to be put as the only problem in this research. 

The researcher then specified the problem into three majors focused to describe 

the research focus, they are: 

1. What kind of blogging activity which leads the students to English Language 

Learning? 

2. How do Weblogs contribute to their writing productivity? 

3. What aspects of blogging are useful for the students in writing process 

approach? 

Research Purpose 

 Based on the research questions above, the purposes of this research are: 

1. To find out the blogging activity which leads the students to English 

Language Learning 

2. To elaborate how Weblogs contribute to their writing productivity 
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3. To find out blogging aspects which are useful for the students in writing 

process approach 

Significance 

  Blogs have been widely used in universities such as Harvard as a 

“vibrant link between the students, teachers, and the university” (Satish& Kaila, 

in Amir, et al 2010). One of the features of a blog that is essential to language 

learning is that it can be used to maximize students’ enthusiasm in writing. As 

students write and express their views on specified topics, they also can learn 

from their peers and themselves, thus this also will promote self-learning. 

Lecturers as the educator will also be aware of the distinction in the use of 

different genres in writing using blogs. Bloggers in language learning can create 

better postings and attract new readers. Reading strategies used by bloggers can 

contribute to the field of research in writing using blogs. 

  It can be concluded that the use of blog as an alternative tool for 

English language learning will show the effectiveness of using blog for 

improving students’ motivation in writing, not only in Teaching Learning with 

ICT Class but also in other subjects of English which the students will take. 

Moreover, in the era of globalization where the use of technology has grown very 

rapidly, the method to trigger the students to utilize blogs for English language 

learning will give good impact for both the students and the teachers to get used 

with maximizing the technology. Blog can be a safe and flexible tool of learning 

language for the students to explore their ideas. It also allows the students and the 

lecturer to interact in a way that may otherwise not be possible. 

  However, blogging is not suggested to replace face-to-face 

interaction, yet it can provide a practice environment where students can think, 

reflect, and create language slowly for a real-life audience. Its value as a 

pedagogical tool appears to be in its authentic, interesting, and communicative 

nature. Furthermore, its popularity outside the foreign language classroom can be 

another motivated reason for the students to utilize blogs. 
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Literature review 

At the first of its emergence, blog was not purposely designed for language 

learning. The advancement and wide access of its use are some of the reasons 

why now blog becomes an alternative tool to support language learning. It creates 

a new and challenging environment for learning, teaching, and assessment (Chan 

& Ridgway, 2006). Blog also gave the students opportunity and freedom for self 

expression in English. Weblogs offers not only motivation for authorship and 

readership, but also the development of writing, learning strategies, and critical 

thinking (Noytim, 2010). Similarly, Jones (2006) observed her ESL (English as a 

second language) students’ perception on the subject of the implementation of 

blogs in the ESL writing class. The results show that blogging is useful to solve 

some critical issues which related to the students’ confidence and reliance in peer 

editing and revising.  

For the use as the tool in English language learning, Campbell (2003) 

categorized blogs into three types: tutor blog, learner blog, and class blog. The 

tutor blog is an online journal created by a teacher himself/herself whose 

objectives are to encourage students to read by providing texts written in casual 

and natural way native speakers write, to promote exploration of web resources 

related to lessons, to encourage verbal exchanges where students can provide 

feedback or comments on blog entries, to provide information about syllabus, and 

to encourage self-study by providing links like online quizzes, audio and video 

files for ESL listening exercises. 

The learner blog, on the other hand, is owned by individual learners. This 

can be an avenue where students can keep online journals for their writing 

practice by posting either their reactions to reading texts or their responses to 

writing assignments. The last type is class blog, which is a product of 

collaborative entries in which students can post messages, discussions, and 

images related to classroom lessons. In this way, students can better understand 
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lessons in class since they are further discussed and eludicated through online 

forums in a class blog.  

The interest of using blog in classroom has been increasing due to the 

advancement of technology. Weblogs is also gaining popularity in English 

language learning context. The idea of using blogs emerged because blogs are 

seen as tools for learning which will eventually improve students’ language 

learning through its multimodal form (Amir, et al, 2011). According to Noytim 

(2010), Weblogs have been asserted to have powerful means for developing 

English language teaching and learning for many reasons. Weblogs offer 

authentic learning environment through real communication. For example in 

writing, the audiences are not only teachers, but also peers including other people 

outside the classroom, a global audience. Therefore, Weblogs are able to 

stimulate students to write more.  

Besides giving good impact to writing skill, Weblogs also offer an 

enhancement for the students to read more often. The authenticity of the content 

is in line with what the students need. Hence, blog also can be the tool to 

encourage the students to improve their writing quality because it will be read by 

their classmates and the world (Aljumah, 2012). In addition, Weblogs provide the 

students to have feedback from the audience through the comment box. It what 

makes blogging is somewhat similar to a forward e-mail which allow the 

audience to discuss the posting (Ward, 2004). What makes it different is that blog 

present more interesting appearance. Students can be more creative by adding 

some widgets and managing layout to attract more readers to visit their blog. 

Conceptual framework 

Technology has been researched to ascertain its effectiveness for writing 

skillsdevelopment since its inception for educational use. As the use of 

technology in languageclassrooms has increased dramatically over the past years, 

EFL teachers have recognizedand acknowledged its value for teaching and 

learning. Technology and pedagogy have moved along the same continuumas 
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learning theory. They shifted away from a research focus on behaviorist drill-

andpracticecomputer-aided programs to technology focused on cognitive and 

metacognitive. Technology evolvedto include interaction, communication, 

collaborative learning or collaborative writing onbulletin boards, chat rooms, and 

more. 

Weblogs, the essential part of Internet technology, have been incorporated 

in classroom to facilitate students to enhance their learning quality. Educational 

uses of blogs evolved to apply to classroom learning because theywere depicted 

as an ideal platform for student writing.Blogs promote classroomdiscussion, and 

that the continuous postings create an ongoing document of the learningprocess 

and a resource for others.Blogging also opens up personal thoughts and ideas and 

public issues and opinionsto a wider audience. Therefore, EFL teachers utilize 

Weblogs to get the students used to produce writing.  

Nelson and Fernheimer(2003) also indicate blogs are an effective tool 

forcollaborative writing projects for small groups. They point out that because 

blogs consistsof brief, frequent posts, they can be very useful in helping students 

work through thewriting process. They also indicate that a writing group blog is 

useful for students to share individual work because it facilitates revisions that 

can be negotiated betweenwriter and readers. Instructors can see the writing 

projects evolve and follow along as thewriter makes changes based on collective 

feedback from readers. Blogs inspire self reflection because students can post 

their observations, and thereby provide a source ofevidence for students’ self-

assessments. Lastly, they maintain that blogs help students develop a sense of 

audience. 

These corroborations on the effectiveness of Weblogs utilization in English 

Language Learning especially writing inspire the researcher to conduct this study 

to authenticate which activity of blogging that lead students to keep learning 

English and above all in helping the students in their writing productivity. The 

results of this research are expected to contribute to the continuity of Blog 
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utilization to other subjects in the area of English Language Learning. In addition, 

this research is also assumed to confirm that Weblogs are also able to promote the 

advancement of the writing quality of the students through the use of Weblogs in 

English Language Learning. 

Research Methodology 

Research Design and Procedure 

This research will be conducted to investigate students’ blog writing which 

has been conducted in Teaching Learning with ICT Class. The method used in 

this research will be case study. It is considered as the appropriate approach for 

this research since the writer is going to investigate a phenomenon of blog 

utilization in Teaching Learning with ICT Class.  Yin cited in Duff (2008) 

defines a case study as an empirical inquiry that investigates a contemporary 

phenomenon within its real life context when the boundaries between 

phenomenon and context are not clearly evident, and in which multiple sources of 

evidence are used. 

Case connotes a spatially delimited phenomenon (a unit) observed at a 

single point in time or over some period of time. It comprises the type of 

phenomenon that an inference attempts to explain (Gerring, 2007). The case in 

this research will be the use of blog in Teaching Learning with ICT Class which 

the students are assigned to post their writing to the blog. By using this method, 

the researcher took the data from the blog posting of Teaching Learning with ICT 

Class. 

A survey questionnaire is developed for this study and included both 

quantitative multiple-choice items and qualitative open-ended questions. The 

survey questions is designed to derive students’ self-report in term of how they 

use blogs, their general understanding of the usefulness of blogging, and the 

meanings of blogging in their lives and learning as English Language Study 

Program students. 
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Research Participants 

  The researcher will use purposive sampling technique in this 

research. There will be two kinds of sample in this research; they are (1) the 

Regular A students of English Language Study Program of Teachers Training 

and Education Faculty of Tanjungpura University who have accomplished 

Teaching Learning with Teaching Learning with ICT Class and (2) their written 

products of the blog posting. There are two classes in Teaching Learning with 

ICT Class; they are Class A and Class B which each class consist of 47 students. 

It means there will be 94 students as the participants of this research.  

  After having two classes as the sample, the researcher will use 

purposive sampling to choose some students to be interviewed with some 

requirements. Jones (2006) stated that the selections of the students for case 

studies can be based on a cross range of technology skills as well as their 

attitudes and experience about technology and writing whether it is positive, 

average, and negative. Thus, after analyzing the questionnaire, the researcher will 

select some students who are considered having expert techno literacy and very 

good English writing ability to be interviewed and had the blogs observed. 

Data Collecting Technique 

  The researcher will use questionnaire and do the interview in 

collecting the data. The researcher will also browse the students’ blogs and take 

some students’ blog entries to be analyzed. Questionnaire is used to find out 

students’ perception and experience in using blog along the Teaching Learning 

with ICT Class. It is also used to prove the effectiveness of using blogs for 

English language learning. Interview is used to gain deeper information to answer 

the research questions which have been stated above. Students’ blog entries will 

be useful for the researcher to analyze the writings which have been posted by 

students. 
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  The survey questionnaire used in this study is a modified 

questionnaire of Aljumah (2012), Jones (2006), and Park, Heo, and Lee (2011). 

The questionnaire is grouped into three kinds of categories: students’ 

demography of techno literacy and English ability in speaking and writing; 

personal experiences of using blogs; and students’ perception of learning 

regarding to blogging experiences. The questionnaire which inquired students’ 

experience is developed specifically to probe bloggers’ perception of the 

usefulness of blogging for different types on the four specifications: Blogging as 

(1) an acquisition process, (2) a reflection process, (3) an alternative tool to 

improve English language learning especially in writing skill, and (4) a practice-

based community process. 

Tools of  Data Collecting 

The researcher will use three kinds of tools for the data collection. They are 

Questionnaires, Interview Guidelines, and Observation Notes (Appendix C). The 

questionnaires are used to find out the students’ techno-literacy, students’ 

experience and perception in using blog as the tool for English Language 

Learning. The interview guidelines will help the researcher to gain deeper data 

from the students after having the results of the questionnaires. Finally, the 

observation notes are developed by the researcher for the online observation. 

Data Analysis 

In analyzing the blog entries will be classified by the types of postings, 

whether they are written products, audios, or video/clips. The information then 

will be quantified and displayed in charts and tables for qualitative interpretation. 

The researcher will present the data with critical incident analysis technique 

which is well proven qualitative research approach that offers a practical step-by-

step approach to collecting and analyzing information about human activities 

(Hughes, 2007). As this study focuses on students’ blog writing, the researcher 

will also analyze the written products on its topics, punctuation, spelling, and the 

basic sentence structures. The researcher will use Observation Notes in doing the 
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analysis. The analysis of students’ blog entries will be used to evaluate the 

congruity to the students’ experience in taking the advantages or disadvantages of 

using blog in English language learning and to find the effectiveness of utilizing 

blog in the students’ writing improvement. 
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ABSTRACT 

This study was an attempt to find out whether teaching writing hortatory exposition 

text through Task-Based Language Teaching (TBLT) was effective or not. It was also 

designed to find out how significant the effectiveness of teaching writing hortatory 

exposition text through the use of TBLT was. The writer chose a quasi experimental 

design to be implemented in this research. The research was carried out at SMAN 2 

Pontianak. The subjects of the research were the eleventh grade students of XI IPA 2 

and XI IPA 4. Data analysis showed that experimental group outperformed control 

group. It was also found that although there was a difference between the students’ 

score of pre-test and post-test of control group in favor of the traditional approach, this 

difference was not statistically significant. Therefore, it was concluded that TBLT was 

more effective in teaching writing hortatory exposition text compared to the traditional 

approach. 

Keywords: hortatory exposition text, writing, TBLT 

 

Introduction 

In writing students need an understanding of how words, sentences, and 

structures can express the meaning they want to convey. Writing for English 

language learners is not only the act of writing, but also the way to communicate 

with the readers for particular purposes and context. However, learning to write 

correctly tends to be one of the most difficult of the four skills for all language 

users regardless whether the language is a first, second, or foreign language. 

In School Based Curriculum (KTSP) for English subject, there are 12 

genres of texts that should be mastered by Senior High School students. They are 

narrative, recount, procedure, descriptive, news item, report, analytical 

exposition, hortatory exposition, spoof, explanation, discussion, and review text. 

Each text has its own social function, generic structure and language features. 

One of the text that must be taught to eleventh grade students is hortatory 

exposition.   
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Hortatory exposition text is a type of spoken or written text that is intended 

to explain the listeners or readers that something should or should not happen or 

be done (Interlanguage, 2008:161). Hortatory exposition text can be found in 

scientific books, journals, magazines, newspaper articles, academic speech or 

lecturers, and research report. Hortatory expositions are popular among science, 

academic community and educated people.  

The generic structure of hortatory exposition usually has three components: 

(1) Thesis, it is a statement or announcement of issue concern. (2) Arguments, it 

shows reasons for concern that will lead to recommendation. (3) 

Recommendation, it includes statement of what should or should not happen or 

be done based on the given arguments.  

Hortatory exposition text also has the language features. There are (1) 

Focuses on generic human and non human participants, (2) It uses mental 

processes. It is used to state what the researcher or speaker thinks or feels about 

something. For example: realize, feel etc, (3) It often needs material processes. It 

is used to state what happens, e.g. ...has polluted...etc, (4) It usually uses simple 

present tense and passive voice, (5) Enumeration is sometimes necessary to show 

the list of given arguments: firstly, secondly, and finally.   

In hortatory exposition text, the students learn how to share opinions, ideas 

or arguments in form of writing or speaking. The students are required to have 

the sufficient knowledge to support their ideas about the given topic. This 

condition encourages the students to be able to develop or elaborate their 

arguments in order to strengthen their explanation. It also motivates them to think 

more critically about the issues that arise in their daily life. The students also 

need to learn the hortatory exposition text since this type of text is popular among 

science, academic community and educated people. Because this text is 

considered very beneficial to be taught for Senior High School students, the 

teacher should have an appropriate approach for teaching writing hortatory 

exposition text. 
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However, based on the writer’s pre-research, it was found that most of the 

eleventh grade students of SMAN 2 Pontianak in Academic Year 2013/2014 

encountered problems in writing hortatory exposition text. These problems might 

be caused by two factors: the students and the learning environment. The first 

problem came from the students themselves. The students got difficulties in 

developing ideas or arguments in hortatory exposition text. It could be indicated 

when the students were given a topic by the teacher to write. It seemed that they 

got problem in elaborating their ideas because they did not have sufficient 

knowledge to support their ideas about the topic. As the result, the students spent 

a long time to think what should be written. Furthermore, the students also had 

problems in grammatical aspect. They faced difficulties in constructing sentences 

by using simple present tense. When they constructed the sentences, their 

sentences contained many mistakes. Consequently, the students were unable to 

write hortatory exposition text correctly.  

The unnatural learning context was the last factor that caused the low level 

achievement of writing hortatory exposition text. The eleventh grade students of 

SMAN 2 Pontianak were not given the opportunities to interact each other when 

they finished their task. They only focused in writing without having any peer-

review activity with the other students. As a result, the learning context became 

unnatural for the students. Whereas, learning a foreign language should be based 

on the natural context which is aimed to create the natural learning environment 

for students. In this research, the writer will covered all those points because they 

were considered as the main factors that cause the low level achievement of 

writing ability of the eleventh grade students of SMAN 2 Pontianak in Academic 

Year 2013/2014. 

Corresponding to the statements above, the teacher, therefore, should be 

able to develop teaching writing in the classroom. Task-Based Language 

Teaching has been proposed by various experts as one of the ways in Teaching 

English. According to Leaver and Willis (2004:3), Task-Based Language 

Teaching (TBLT) is an approach of teaching which focuses on task activity, 
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provides context to activate learning acquisition process, and promotes language 

learning. The task class work is organized as a series of activities in classroom. 

Moreover, Ellis (2003:12) states that the main focus of TBLT is on the tasks and 

language. The teacher will ask the students to do some tasks, such as they are 

given some problems and they try to solve the problems through tasks. From 

those tasks, they will learn some specific items of language.  

Since the central component of TBLT is the task, various experts have 

presented the definition of tasks. According to Nunan (2004:4) a task is a series 

of classroom activities which focuses on comprehending, producing, or 

interacting in the target language and involves the students to interact by using 

the target language. It is also stated that the task is more focused on meaning 

rather than the grammatical form. It is in line with Van den Branden (2003) 

which states that a task is activity which people engaged and the language is used 

in order to attain the objectives. 

In addition, Skehan (1996) in the study of a Framework of the 

Implementation of TBLT states that the characteristics of a task provides 

meaningful activity and requires problem solving and real-world based activities. 

It also offers task completion and task assessment as the outcome. In addition, 

Nunan (2004:1) asserts that TBLT is not only focused on the learners’ language, 

but also on the learning process itself. In classroom learning, the tasks are 

administered in order to give learning experience to the students. 

Based on those definitions above, the writer might conclude that Task-

Based Language Teaching (TBLT) is an approach for teaching a second/foreign 

language that seeks to engage learners in interactive authentic language use by 

having them perform a series of tasks.  

Rizky (2010) conducted an action research about Task-Based Language 

Teaching to teach Writing for 7
th 

Grade Students at SMPN 17 Surakarta. Based 

on her finding, teaching writing by using Task-Based Language Teaching is 
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much more effective because it can develop students’ writing ability through 

performing a series of activities as steps toward successful task realization. It is 

also in line with the experimental research conducted by Ali (2009) about The 

Effect of Task-Based Language Teaching (TBLT) on the Iranian Intermediate 

ESP Learners’ Writing Ability. His finding revealed that the data analysis using 

independent T-test showed that the subjects in TBLT group performed better in 

writing  expository since the lecturer provide them with the authentic teaching 

materials. Regarding to those two findings, it shows that TBLT has been more 

effective for teaching writing hortatory exposition text.  

Based on the background above, the writer, therefore, was interested in 

choosing Task-Based Language Teaching as a learning approach to teach writing. 

The writer tried to investigate whether teaching writing hortatory exposition text 

through Task-Based Language Teaching was effective or not. Therefore, the 

method that was implemented in this research was quasi experimental study. The 

research was conducted to the eleventh grade students of SMAN 2 Pontianak in 

Academic Year 2013/2014. In short, the researcher expected that the Task-Based 

Language Teaching would give positive contribution in the process of teaching 

writing hortatory exposition text. 

Method 

In carrying out the research, it is necessary to describe the method that is 

used to achieve the goal. The writer used quasi experimental research as the form 

of research because it was considered very appropriate with this research. Quasi 

experimental research defined by Cohen (2005:159) is a type of evaluation which 

aims to determine whether a program or intervention has the intended effect on a 

study’s participants. In this research, the researcher focused on one form of quasi-

experimental studies that was a pre-post test design with a control group. 

The pre-post test design with a control group will allow the writer to 

measure the potential effects of an intervention by examining the difference in the 

pre-test and post-test results. This method of research was preferable to find out 
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the answer that already stated in the research questions. It was in line with the 

characteristic of quasi experimental study which aimed to determine whether a 

program or intervention has the intended effect on a study’s participants.  

The procedure of quasi-experimental study which applied in this research 

was described in the following steps: (1) Applying pre-test (X1) for both classes 

to measure the students’ mean score before the treatment given, (2) Giving the 

treatment for the students of experimental group (T). The treatment was in the 

form of teaching learning process. In teaching hortatory exposition writing to the 

students, researcher used the tree phase of TBLT as the treatment, (3) Applying 

post test (X2) for both classes to measure students’ mean score after the treatment 

was given, (4) Compared the X1 and X2 to determine the students’ mean score of 

pre-test and post-test, (5) Applying appropriate statistical formula to determine 

whether teaching hortatory exposition writing using TBLT approach increased 

the students’ achievement significantly or not. In order to investigate the 

significance of students’ score and find out the effectiveness of the treatment, the 

writer used t-test formula and ES (Effect Size) formula. 

The samples of this research were taken through cluster sampling. Class XI 

IPA 2 and XI IPA 4 were taken as the sample because these classes represented 

the population that had the same problems in writing. There were thirty five 

students in class XI IPA 2 as the experimental group and thirty five students of 

XI IPA 4 as control group. To collect the data, the writer used measurement 

technique and written test. 

Since the data was obtained by using measurement technique, the relevant 

tool to collect the data was written test. It was used to assess students’ writing 

performance. Students were asked to write a hortatory exposition text based on 

the topic given. In assessing the students’ writing performance, the researcher 

provided the scoring rubric so that the scoring would be more objective. The 

researcher applied the same test for both groups 
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Findings and Discussion 

Findings 

From the result of the pre-test, it was seen that the students’ writing ability 

in writing hortatory exposition text was low. The mean score of experimental 

group was 54.02, the highest score was 69, and the lowest score was 22. 

Meanwhile, the students’ mean score in control group was 57, the highest score 

was 69, and the lowest score was 44. Referring to Kriteria Ketuntasan Minimal 

(KKM) of class eleventh which is 67; there were 9 students in control group or 

25.71% who passed the passing grade. There were 8 students in experimental 

group or 22.85% who passed the passing grade. Whereas, the class target is 75% 

of the students should achieve the minimal score, 67. 

After administering the pre-test, it was found that both students in 

experimental and control group got difficulties in developing ideas or arguments. 

For example, when the researcher gave the students the topic about corruption, 

they only wrote “I think that corruption is very bad”. They were not able to 

strengthen their topic sentence by giving some arguments. Whereas, their writing 

was expected to be “I think that corruption is very bad because it can give the 

negative effects in economic aspect. Corruption leads to the depletion of national 

wealth. It is often responsible for increased costs of goods and services, the 

funneling of scarce public resources to uneconomic high profile projects at the 

expense of the much needed projects such as schools, hospitals and roads. 

Moreover, large scale corruption hurts the economy and impoverishes entire 

population…..” Therefore, both students in experimental and control group only 

got 14.77 and 16.42 for their content. Based on the scoring rubric that was used 

for assessing the students’ writing, the content’s score of both groups was 

considered as “poor”.   

The students also encountered difficulties in constructing sentences by 

using simple present tense. When they constructed the sentences, their sentences 

contained many mistakes. Take for the example, the students wrote “She donate 

the hospital some money”. Meanwhile, the correct sentence should be “She 
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donates the hospital some money”. Consequently, the students were unable to 

write hortatory exposition text by using correct grammar. Therefore, both 

students in experimental and control group only got 12.02 and 15.62 for their 

content. Based on the scoring rubric that was used for assessing the students’ 

writing, the content’s score of both groups is considered as “average”.   

This condition was in contrast with the students’ score after implementing 

Task-Bask Language Teaching (TBLT) in the process of teaching writing 

hortatory exposition text. From the result of the post-test, it could be seen that the 

students’ writing ability in writing hortatory exposition text was average. The 

mean score of experimental group was 67.22, the highest score was 83, and the 

lowest score was 28. Meanwhile, the students’ mean score in control group was 

61.62, the highest score was 80, and the lowest score was 44. There were 14 

students in control group or 40% who passed the passing grade. Meanwhile, there 

were 26 students in experimental group or 74.28% who passed the passing grade.  

After implementing TBLT for teaching writing hortatory exposition text, 

the students in experimental group were able to develop their arguments and 

construct the sentences correctly by using simple present tense. The students’ 

content score after implementing TBLT is 21.2. The difference was about 6.43 

compared to the students’ content score before implementing the TBLT. 

Meanwhile, the students’ content score in control group was 18. It also showed 

that the score was higher than the pre-test’s score. However, the difference was 

not really significant since the difference was only about 1.58. 

In addition, the students post-test score in grammar aspect which was 17.05 

also showing that their score was higher after the researcher giving the treatment. 

The difference was about 5.03 compared with the students’ grammar score before 

implementing the TBLT. Meanwhile, the students’ post-test score of control 

group in grammar is 16.51. It also showed that the score was higher than the pre-

test’s score. However, the difference was not really significant since the 

difference was only about 0.89. 

In order to find out how significant the effectiveness of the treatment given 

to the experimental group, the researcher analyzed the effect of the treatment 
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(Effect Size). From the result of the computation, it was found that the effect size 

of the treatment is 11.2. Based on Harris’ criteria, it is qualified as “high”. 

Therefore, the effectiveness of the use of Task-Based Language Teaching 

(TBLT) affects the students writing in writing hortatory exposition text is “high”. 

From the t-test result, it was also found that t-obtained (14.01). The researcher 

applied the significance level (α) of 0.05 with degree of freedom (df) = N1+N2 – 

2= 35+35-2=68. Based on the table, for (α) 0.05 with (df) = 68, it was found that 

the ttest=14.01> ttable= (2.000). This finding indicated significant difference result 

between pre-test and post-test. Therefore, the null hypothesis (Ho) was rejected 

and the alternative hypothesis (Ha) was accepted. It can be concluded that the use 

of Task-Based Language Teaching (TBLT) was effective in teaching writing 

hortatory exposition text to the eleventh grade students of SMAN 2 Pontianak in 

Academic Year 2013/2014. 

 

Discussion 

Based on the gathered data and related analysis, it was found that the 

students were not familiar with hortatory exposition writing at the beginning of 

the study. The students only knew that the hortatory exposition text had a thesis, 

arguments and a recommendation, but they did not know how to develop 

arguments in hortatory exposition text. When the students were given the topic, 

they only could write the topic sentence. They were not able to elaborate their 

arguments in order to strengthen their topic sentence. For example, when the 

researcher gave the students the topic about corruption, they only wrote “I think 

that corruption is very bad”. They were not able to strengthen their topic sentence 

by giving some arguments. During the process of teaching writing hortatory 

exposition text with their teacher, the students were only asked to make summary 

about hortatory exposition text without obtaining detail explanation from their 

teacher about that text. They were only asked to create a hortatory exposition text 

without having practices how to develop arguments in that text. Hence, the major 

points of their hortatory exposition text were still lack of relevant arguments. 
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Those students were just able to write paragraphs and the performance of 

the pre-test hortatory exposition writing was just the same with the model of text 

they had learned in the previous writing courses taught by their teacher. In fact, 

they had developed their own text based on the concept that a text was a 

magnified paragraph with an introductory paragraph, three or more body 

paragraphs, and a concluding paragraph. Meanwhile, in writing hortatory 

exposition text, the students are required to be able to create the thesis which can 

state the announcement of issue concern. They also must be able to write 

arguments which can show reasons for concern that will lead to recommendation. 

Another requirement that the students need to fulfill in order to write a good 

hortatory exposition text is that they must be able to write the statement of what 

should or should not happen or be done based on the given arguments. 

Accordingly, even teaching writing hortatory exposition text through the 

traditional approach and via lectures by the researcher was effective in teaching 

the basic features of the hortatory exposition writing especially about the 

structure and organization of that text. The results show that the hortatory 

exposition of control group where the main approach was traditional had 

improved too. However, the improvement of control group was not very 

significant than the improvement of experimental group. 

In the case of structure the difference increased in favor of the experimental 

group. The students were able to construct the correct sentences by using simple 

present tense since they had already practiced when doing the first task that is 

consciousness-raising (CR) task. This task was intentionally designed by the 

researcher to draw the students’ attention to a particular linguistic feature 

particularly simple present tense. For example, at the pre-test the students wrote 

“She donate the hospital some money”. Meanwhile, the students wrote “She 

donates the hospital some money” after they were taught by using Task-Based 

Language Teaching (TBLT) approach. 
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Another significant difference was also found in content especially in 

developing arguments in the hortatory exposition text. The students in 

experimental group were easily to develop their arguments after the researcher 

implemented TBLT during the process of teaching writing hortatory exposition 

text. It happened because the researcher gave the reasoning-gap task to the 

students in experimental group which involved them in deriving some new 

information from given information through processes of inference, deduction, 

practical reasoning, or a perception of relationships or patterns. The researcher 

gave the thesis to the students and she asked the students to express their attitudes 

toward the topic given by using expression of attitudes that already taught by the 

researcher. For example, the statement is “I agree that President should punish the 

corruptors because………” then the students complete the statements with “I 

agree that President should punish the corruptors because corruption can lead to 

the depletion of national wealth. It is also responsible for increased costs of goods 

and services, the funneling of scarce public resources to uneconomic high profile 

projects at the expense of the much needed projects such as schools, hospitals and 

roads.” Therefore, it was said that Task-Based Language Teaching (TBLT) 

approach is really communicative and meaning-centered or in a better sense “uses 

language in order to learn it” in Willis’s words (Willis, 1996, p.189). 

Furthermore, another feature which could be referred to as a reason for the 

outperformance of the TBLT class in comparison with the traditional class is the 

collaborative and interactive nature of the task-based approach. In the 

experimental group, the students did their opinion exchange task in groups of 3 to 

4. In doing this task, the students engaged in discussion and exchanged of ideas. 

Therefore, the language use and language learning could take place 

simultaneously. After doing this task, each group was asked to present the report 

of their work in front of the classroom so that the other students could give 

feedback to them. The feedback given covered the arguments and 

recommendation that they already made with their group. It came from peers 

from other groups and sometimes from the teacher. The students in experimental 
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group could use such a feedback both during the task cycle that is during the 

writing process and after that on their final products during the post-task phase. 

Therefore, the feedback could be thought of as an advantage for this group while 

in the traditional class the student wrote their text individually. Such an 

interpretation is in line with the superiority of TBLT has been emphasized by 

Ellis (2003) which lies in the meaningful, purposeful, communicative and 

authentic nature of the task-based language teaching approach. 

Meanwhile, the students in the control group only knew the generic 

structures of the hortatory exposition text but they still did not know how to 

develop their arguments. The students also did not get the feedback during the 

process of writing. They only got the feedback from their teacher on the end of 

product. Therefore, the difference of students’ content and grammar score were 

not really significant.   

In addition, at the beginning of the study the learning context was unnatural 

because the students were not given the opportunities to interact each other when 

they finished their task. The students only focused in writing without having any 

peer-review activity with the other students. The teacher had a dominant role in 

the process of teaching writing hortatory exposition text. The class situation was 

not alive and the students are uninteresting in writing activities. They only create 

a hortatory exposition text based on the topic given by the teacher. The students 

also did not have any opportunity to participate in writing since the teacher did 

not create such activity which could involve the students working collaboratively 

with their friends. As a result, the students were very passive. This learning 

condition was very contrast with the condition after implementing TBLT in the 

process of teaching writing hortatory exposition text.  

Related to the personal journals that already made by the researcher during 

the process of giving treatment, it was found that the class situation was alive 

with many interesting tasks. The students’ participation was also high and they 

gave fully attention to the lesson. The students were very active in the process of 
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teaching writing hortatory exposition text since they dominated the activities. The 

bigger chances were given through group work when they were asked to do 

opinion-exchange task and present the report of their work in front of the 

classroom. Therefore, it can be concluded that TBLT provides students with a 

natural context for language use. When the students work to complete their tasks, 

they have abundant opportunities to interact. The interaction is believed to 

facilitate language acquisition as students have to work to understand each other 

and to express their own meaning (Freeman, 2000:144). 

Eventhough Task-Based Language Teaching (TBLT) approach had offered 

a lot of strengths, there were also some weaknesses in implementing Task-Based 

Language Teaching (TBLT) in teaching writing hortatory exposition text. One of 

the weaknesses was TBLT took time in the class because it had a lot of activities. 

Another weaknesses which was encountered in implementing TBLT was some 

students were still not confidence to participate actively during the process of 

teaching writing hortatory exposition text. However, those weaknesses could be 

overcome by the researcher. The researcher intentionally created several tasks in 

which the students were able to finish them in 3x45 minutes. She also encouraged 

the students to increase their participation in teaching and learning process. 

Regarding to the discussion above, it can be concluded that teaching 

writing hortatory exposition text is effective through the use of Task-Based 

Language Teaching (TBLT) to the eleventh grade students of SMAN 2 Pontianak 

in academic year 2013/2014. From the computation of the effect of the treatment, 

the researcher obtained 1.2 which was qualified as “high” based on the Harris’s 

criteria. Hence, the researcher concluded that the effectiveness of teaching 

writing hortatory exposition text through the use of Task-Based Language 

Teaching (TBLT) to the eleventh grade students of SMAN 2 Pontianak in 

academic year 2013/2014 was very significant. 

Conclusion and Suggestions 

Conclusion 
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Based on the discussion of the research, it can be concluded that Task-

Based Language Teaching (TBLT) is very helpful. The current study made it 

clear that task-based language teaching is more effective than traditional 

approach in teaching writing mode like hortatory exposition text in particular. In 

fact, teaching writing to the eleventh grade students through task-based approach 

has all of the advantages of the process approach to writing such as the focus on 

the processes involved in the pre-writing, during writing and post-writing phases. 

Task-based approach pays enough attention to all of the processes which 

are involved in producing a good hortatory exposition text. It fully considers such 

processes and helps learners brainstorm and develop more new ideas; it also 

activates their previous schemata and background knowledge, motivates the 

students and encourages them to write with concerning over specific language 

items. It adopts a dynamic view toward the act of writing and considers all of the 

involved factors and processes which take place when producing a hortatory 

exposition text. Moreover, it adds more peculiar aspects to the “process writing” 

by its complete task cycle. It also has a complete post-task phase or “a language 

focus phase” in which the specific structures and forms of language are focused 

on. Hence, it can be stated that task-based language teaching (TBLT) is very 

effective in teaching writing to the eleventh grade students. 

 

Suggestions 

 

Related to the findings of the research, there are some suggestions: (1) to 

the academic institution. There is a need in the classroom activities to provide 

more activities to have writing task because it will encourage the students to 

write. It needs more opportunities to make the students improve their writing 

skill. Considering the potential of TBLT in enhancing students’ skills in English, 

it is necessary for the teacher to learn about TBLT. Therefore, the school can 

facilitate this by conducting workshops on TBLT, (2) to the English teacher. This 

study can be used as a reference for the English teacher in improving the quality 

of teaching by applying the suitable approach toward improving the students’ 
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writing ability. Besides, the teacher can apply TBLT in the other aspect of 

English skills like reading, listening, or speaking. The research findings are 

expected to give insight to the teaching writing. The teacher should know the 

students inadequacy. English teacher should give the sufficient vocabulary to 

solve the students’ lack of vocabulary. In grammar, teacher can focus on 

language focus. The correct mechanics, content, and organization can be 

achieved by giving more chances to the students to write, (3) to other researchers. 

This research is expected to be useful to other researchers particularly those who 

are interested in conducting a similar research with different English skills by 

giving more various tasks (e.g. jigsaw task, problem-solving task, decision-

making task, and so on). 
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SERVICE-LEARNING TO ENHANCE CHARACTER EDUCATION 

IN THE ENGLISH DEPARTMENT 
Josefa J. Mardijono Petra Christian University 

 

ABSTRACT 

Education is more than just teaching or assisting learners to achieve the academic goals. 

Education is to attend to  more than the learners’ cognitive develpment, as it is revealed in the 

Indonesian national education goals and in line with the Unesco’s Four Pillars of Education. This 

paper proposes  service-learning, “joining formal education with volunteer community service”, 

as an alternative to promote character education in the English Department, through relevant 

courses: skill courses, and content courses: Language Course Design and Teaching English to 

Young Learners. Besides presenting relevant sources, it reveals the step by step procedure of the 

implementation of service-learning, integrated in the syllabus design. The impacts of service-

learning viewed from the teacher’s observation and students’ reflection were both promising and 

rewarding. Service-learning is, thus, recommended to be implemented in other similar levels of 

EFL settings. 

Keywords: service-learning, character education, syllabus design 

 

INTRODUCTION 

Education is more than just teaching, assisting the learners to achieve the 

academic goals. Education is to attend to more than the learners’ intellectual or 

cognitive development. Particularly in this modern high-tech era, the youth are 

faced with more challenges. In addition, the current state with the widely spread 

practice of corruption cases in different aspects of lives, even by those who are 

supposed to be the role model in the Indonesian society is a wake-up call for 

character education to be integrated in different levels of education. 

Internationally, in response to the “call for values”, a values education program 

called “Living Values: an Educational Program (LVEP)” was established in 

1995. As a nonprofit entity, a partnership among educators around the world, 

supported by UNESCO, it “encourages educators around the world to utilize their 

own heritage while integrating values into everyday activities and the 

curriculum” (Tillman, 2000, pp. ix-xi).  

In line with UNESCO’s Four Pillars of Education, education involves not only 

“learning to know” and “learning to do” but also “learning to be” and “learning to 

live together” .  “Learning to live together” is the pillar “UNESCO emphasizes 
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than any other”, referring to “developing and understanding of others through 

dialogue – leading to empathy, respect and appreciation” (UNESCO’s Four 

Pillars – Groep T). Similarly, the Indonesian National Education Goals stated in 

Act of the Republic of Indonesia Number 20, Year 2003 on National Education 

System Chapter II Article 3, are addressed to the development of whole beings 

including character education as found in the following quotation: 

“The National Education functions to develop the capability, character, and 

civilization of the nation for enhancing its intellectual capacity, and is aimed at 

developing learners’  potentials so that they become person imbued with human 

values who are faithful and  pious to one and only God: who possess morals and 

noble character; who are healthy, knowledgeable, competent, creative, 

independent; and as citizens, are democratic and responsible.” 

 

This national education goals are actualized in the three pillars for higher 

education in Indonesia known as Tri Dharma Perguruan Tinggi – Teaching, 

Research and Community Service, which has been re-highlighted to be 

implemented in 2013 in the address of the Minister of Education in the 

inauguration of the officials for the Ministry of Education and Culture 

(http://www.dikti.go.id/id/2013/03/22/nuh-tri-dharma-perguruan-tinggi-harus-

ditumbuhkan-dan-ditegakkan).    

 

Character education is best enhanced when the students are directly engaged in 

experiencing the values to be developed. When the value to be developed is 

caring, for example, as part of the motto of Petra Christian University, the 

students need to be engaged in activities that provide them with opportunities to 

care for other people. Students need to directly serve the community in order to 

learn how to be caring to those that they serve. Despite some doubtful and 

negative statements concerning service-learning (Egger, 2008, Leef, 2014), 

“studies  have shown effects for service-learning on a range of outcomes 

including grades, motivation to learn, social and personal responsibility, self-

esteem and attitudes toward diversity” (Billig, 2000; Melchior, 1998; Weiler et 

al., 1998 cited by Root in Billig and Waterman, eds., 2008). This paper proposes 

that  service-learning, “joining formal education with volunteer community 
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service” (Berry and Chisholm, 1999, p.2) be implemented in the curriculum of 

English Department since it is beneficial not only for the community but also for 

the students as the agents of service-learning providing the space for them to 

learn to cooperate with other people, to control their own negative feelings, to 

understand, to emphatize and to care for other people.  

SERVICE-LEARNING IN THE ENGLISH DEPARTMENT 

 

The discussion on the implementation of service-learning is in the context of the 

English Department of Petra Christian University, Surabaya – Indonesia. Since 

two years ago, there has been the regulation that every student has to have taken 

one course with service-learning as the requirement for the completion of the 

undergraduate study and get graduated. 

 

Service-Learning  

The concept of community service in education originated from philosophers of 

education, from classical to modern philosophers, who “have repeatedly argued 

that a central goal of education, and higher education in particular, is the 

production of citizens prepared to serve the community” (Rocheleau, in Speck 

and Hope, eds, 2004, p.4). The idea that “community service should be part of 

educational curriulum itself, known as  Service-learning , however, has more 

“recent roots” (Rocheleau, cited in Speck and Hoppe, eds, 2004, p.2), traced into 

“the history of American democracy and higher education”. The “founders and 

creators” of some famous American Universities in the mid-seventeenth century 

and the late eighteenth century recognized that “the relationship between the 

citizen and government, between individuals and their constituent communities, 

must always be a work in progress …, and the role education plays in the 

relationship must be evaluated and strengthened anew by each generation”. It was 

in the “Progressive Era” that marked the “coming of age of the American 

university as an institution committed to service”, particularly with the 

contribution of John Dewey in 1902, who insisted that “higher education must 
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meet public needs …”  (Zieren and Stoddard, in Speck and Hoppe, 2004, pp.24-

31). In the meantime, the concept of service-learning and the implementation was 

spread to different countries including the Asian countries. With the support of 

the Ford Foundation in 1998, the International Partnership for Service-Learning 

started with the survey to determine “the interest and involvement in service-

learning in the formal institutions of higher education around the world” (Berry 

and Chisholm, 1999, p.1), which voiced out that “educators around the world cite 

various reasons for developing and supporting programs of service-learning” 

(Berry and Chisholm, 1999, p.9).    

Theoretically, service-learning  can be traced back to  “progressive education”, 

which “integrates knowledge and practical application”  (Dewey, 1963; Giles & 

Eyler, 1994, cited in in Speck and Hoppe, eds, 2004, p)  although the term servce-

learning was not used by Dewey . He was welknown of his argument for an 

“education of, by, and for experience”, that “students’ capacity to understand 

their world should be increased”, that “students learn by experience” and that 

“education should prepare students to deal with future situations” (1963, 29, cited 

in Speck and Hoppe, eds, 2004, p.6). It is, thus, related to experiential learning 

that “experience plays the central role in the learning process” (Knolb, Boyatzis 

and Mainemelis, 1999, p.2). Particularly in character education, the students 

really need to experience directly by engaging themselves in the context they are 

learning. In this case, “The caring approach to moral education developed from 

the ethics of care” (Noddings in Nucci and Narvaez, eds, , 2008, p. 161) can be 

adopted as an approach to character education. Following the “care theory”, the 

“formation of caring relation” requires two parties “the carer”, the one caring, and 

“the cared for” the one receiving care. The carer is “attentive” with “an open, 

receptive attitude toward the cared for”. The attention is first focused on the cared 

for with “no self-interest or preconceived values”. Secondly, the carer 

experiences “motivational displacement, motive energy that flows toward the 

expressed needs of the cared for”, which finally leads the carer “to act to satisfy 

or modify the expressed need”. Reciprocally, the cared-for also “contribute to the 
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relation through their responses to the care’s efforts in some way”. Viewed from 

the carer’s stand point, care involves “attention, motive energy and the act” 

Noddings in Nucci and Narvaez, eds, , 2008, p. 162-163). This is in line with the 

implementation of service-learning by directly engaging in community service in 

order that the students can experience what it is like to care for the people that 

they are serving.    

Although there are different kinds of service-learning in different contexts 

serving different target groups, service-learning involves “both service to the 

community and learning tied to academic curriculum”. Generally its process 

involves: “planning, action, reflection and celebration” ((Billig and Waterman, 

2008, p. viii). However, there can also be “Investigation stage” prior to the 

Planning stage, as followed by Online Institute and generationOn.. Investigation 

is needed to explore the community and identify its need, before the students are 

engaged in the Planning stage to design the kind of service and the goals to 

achieve considering the skills and knowledge that the students have and can share 

in the service. In the Action stage the students carry out what they have planned. 

Meanwhile, the students are guided in the Reflection process through sharing, 

discussion and journal writing, which is carried out “before, during and after the 

service experience”. In this way the students “think deeply” and “discuss 

thoughts and feelings” and “consider project improvement”, to “receive 

feedback” and “evaluate the service learning process” (Online Institute). The 

whole service-learning is closed with the Demonstration stage in which the target 

group demonstrate what they have learned, which also serves as a kind of 

celebration that the service-learning has been accomplished. This can be followed 

by the Evaluation stage as implemented by generatinOn “to assess student 

learning and the service-learning experience as a whole to identify successes and 

areas for improvement”. Thus, following the process of service-learning by 

generationOn, as a whole, there can be six stages of service-learning: 

Investigation. Planning, Action, Reflection, Demonstration/Celebration, and 

Evaluation. 
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In spite of some doubtful opinion or statement concerning the impacts of service-

learning on the students, advocates of service-learning believe that “service work may 

not only advantage the community, but also foster development among the participants”. 

Those participating in a service-learning not only give service to the community, but also 

get some some valuable lessons from serving others. Recent studies “have claimed a 

multitude of benefits for students ranging from increases in academic performance to 

increases in self-esteem”. In addition, there is “the consensus among the reports that 

community service particularly supports moral and character development”. (Billig, 

2000; Root, 2005 cited in Nucci and Narvaez, eds, , 2008, pp. 484, 488).  This 

indicates that service-learning has the potential to enhance the character development of 

the students participating in a community service combined with their academic 

program.  

 

The integration of Service-Learning in English Department 

Service-learning can be integrated in relevant courses in the English Department 

as far as the students have some knowledge or skills to be shared wth the people 

that they care for. Accordingly, it can be  implemented in the English skill 

courses, of the more advanced level starting from the fourth semester, and in 

content courses like Language Curriculum Design ad Teaching English to Young 

Learners. This means that there is some space in the classroom meeting provided 

for service-learning following the stages: Investigation, Planning, Action, 

Reflection, Demonstration/Celebration, and Evaluation (generationOn), which is 

incorporated in the Basic Course Outline throughout the semester.  

Take for example in the course Teaching English to Young Learners followed by 

the students of semester 5, starting from the first meeting, besides explaining the 

objectives, basic course outline and other essential matters and activities, students 

were asked to reflect on their role as a member of the society, their responsibility 

towads the society, the people in need of help in their surrounding, and to reflect 

what they could contribute to others considering what they had learned from the 

English Department and what they were learning in the current semester. To help 

them think more seriously, they were asked to write about their experience in 
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community service if any, and what they could do to help others. This was to 

arouse their awareness of their civic responsibility and to enhance their sense of 

care, which was followed by the Investigation stage to explore their community 

nearby to determine their target group for their service. Considering the subject 

they were taking, the Community Reading Center was chosen as their service 

target. From the investigation it was revealed that the reading center had not 

functioned properly as a reading center to promote the reading interest of the 

community. Visitors to the center were mostly primary school children who were 

sometimes engaged in activities other than reading. After deciding for the target 

group, the next was the Planning stage in which the students prepare and design 

the service in accordance to their knowledge and skills related to the class work 

“Teaching English to Young Learners”. The planning was preceded by visiting 

the Community Reading Center and talked with the person in charge to find out 

what the children usually did and like to do at the center.  The Planning resulted 

in the service design including goals, material, activities and basic outline of 

weekly meeting. Following the Planning stage was the Action stage when the 

students did their service according to their design to serve, promoting the 

reading interest and teaching English to young learners at the Community 

Reading Center through songs, story-telling and games.   

Subsequently, the process of service-learning, was integrated in each class 

meeting by providing the students the time and space to share, ask questions, 

discuss problems encountered with the lecturer giving guidance and support 

whenever needed. Since the service learning was carried out in groups, the 

students could also learn from each other’s experience, giving and getting support 

to and from each other. What was experienced in the class would have to be 

continued outside class like designing and preparing the week by week schedule 

and material to be covered. In the same way, the action was carried out outside 

the class meetings until they reached the final day when the service recipient 

demonstrated what they had learned in some kind of closing celebration. 

Furthermore, reflection has an important place in service-learning carried out 
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before, during and after their serving activity. In this way, the students learned to 

think more seriously about their existence among others living in the society, 

particularly when they had to write down their reflection. They had to keep a 

journal to write down their weekly eflection, which would help them record the 

pocess as a preparation for their overall report of their service-learning. Finally, 

upon the completion of the service-learning, in the Evaluation stage, the lecturer 

and students evaluated the whole service-learning process to find out the strength 

to be maintained or developed and weakness to be improved for future action. To 

wrap up the whole process the students were required to write down their overall 

reflection in addition to their weekly reflection in their journal.  

The role of the lecturer is to guide and provide assistance and envouragement 

from the first stage until the final stage. He/she is the first one to preliminarily do 

the investigation before the students are asked to identify the need of the 

community, who is later be involved in the Preparation stage designing the 

objectives and the service to be provided considering the students acquired 

knowledge and skills. During the Action stage, the lecturer follows their process 

through the students’ report and on the spot visit. He/she is also the counselor the 

students can turn to whenever the students face problems and challenges, through 

which the students are engaged to think and find out the solution together. Along 

the process, feedbacks are given, particularly to encourage the students to keep 

trying to give the best for the cared-far. Most importantly, the students get the 

rewarding feedback upon the completion of the service process, which will leave 

a sense of satisfaction that they have done something for other people. 

Impacts of Service-Learning 

Studies reveal that service-learning give impacts on both the carer and the cared 

for; the impacts in this discussion, however, are limited to the impacts on the 

students as the carer based on the implementation of service-learning integrated 

in the course “Teaching English to Young Learners”. Academically, through 

service-learning, the students had a chance to put into practice the concepts and 
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theories on teaching English to young learners learned in class, and learned how 

to give a good model for the children. Based on my observation as their lecturer, 

they learned to be more careful with their accuracy particularly in pronunciation 

and garmmar. 

In addition, the impacts on their character side were inferred from the sharing and 

written reflection of the students participating in service-learning, supplemented 

by my observation acting as their counselor and partner in the service-learning.  

Generally, the students completing the service-learning gave positive inputs 

related to what they had learned from the process, from caring for the children as 

the service recipient, working in team work, facing challenges and finding 

solutions, to their internal awareness about themselves and their lives. 

Through direct participation in the community service, there developed a sense of 

care for others, starting from their being aware of the community around them 

with people in need of their help, and the need to share their knowledge and skills 

as their responsibility towards the society. This drew their attention to the target 

group for their service with their “motive energy” to spend their time and effort 

for the target group; they tried to understand their need and design program with 

suitable goals and activities to be carried out as their act to achieve the goals by 

directly interacting with those that they cared for. Through their reflection it can 

be seen that they tried to serve the cared for with their heart, by not just limiting 

themselves to what they had planned but focusing also to what was needed for the 

children they served, paying attention to their health and good manners. When 

they found out that some children could not come, they tried to fetch he chilren at 

their home by motor cycles. This also happened on the closing day held at the 

campus, a little farther than their usual meeting place, the students picked up the 

children one by one and brought them to the location. There was also a close 

connection developed with the children that there was some kind of sad feeling 

that they had to part with them at the completion of the program. They wished to 

visit them in the future; there was also a group who continued giving tutorials on 

their own even after the closing of the program. 
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Since the students were working in groups of students with different backgrounds 

and characters, they learned to cooperate and work together to accept differences, 

to help one another, to face challenges and to find ways to overcome the 

difficulties and problems that occurred during the serving process. These gave 

them the chance to develop their interpersonal skills. They learned to adjust 

themselves to the environment, to build relationship with pople coming from 

diffrent backgrounds and age groups. Whenever, there was a member who failed 

to show up, the team work had to cover up the absence. When they found that 

their original plan to help the students read simple English writings did not work 

according to their expectation, they tried to find out ways to attract more children 

to come. Through discussion and cooperation, they modified their design adding 

a folk story reading competition which later attracted more children to participate. 

Also when they had to face difficult children, who did not want to sit still and 

obey orders, they had to accept the situaton and learned to control their own 

negative feelings. They learned to control their language in order not to hurt the 

children, to be more perceptive towards others in considering others’ feelings. 

They wrote in their reflection that they learned to be more patient in handling 

difficult children. 

Working with people and children coming from the background very much 

different from theirs, where life is easy and in content, they learned to see the 

other side of human life with limitation and deficiency, with difficulties and 

challenges, which they might not have imagined before. They learned to see more 

clearly their own lives, to accept them with thankfulness, as some of the students 

wrote in their reflection they became more grateful about their own lives and 

what they had got and experienced. They were thankful to have participated in 

the service-learning, which gave them a kind of achievement and satisfaction that 

they had ever shared what they had with those that they cared for. In this way 

they became a part of the chidren’s lives, and in turn the children also became a 

part of their lives. They were proud of themselves to have finally completed the 
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service-learning, which may also enhance their self-esteem and be more 

confident that they had something to contribute for the good of others. 

CONCLUSION 

Attending to the education of the students’ whole beings, service-learning was 

implemented in the English Department through some relevant courses, such as 

skill courses of the more advanced level, Language Course Design and Teaching 

English to Young Learners. The integration of service-learning in the subject 

Teaching English to Young Learners was discussed more detail as an example 

following the stages Investigation, Planning, Action, Demonstration/Celebration, 

and Evaluation. Based on my observation as the counselor and their partner in 

service-learning, highlighted by the sharing and written reflection of the students 

participating in the service-learning, service-learning was beneficial for the 

students. It gave them a chance to practice what they had learned and was 

learning in the classroom in real context, which in return gave them some 

valuable lessons contributing to their character development.  
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ENGLISH HEGEMONY, BILINGUAL EUPHORIA PHENOMENON, 

AND MARGINALISATION OF LOCAL LANGUAGES IN 

INDONESIA 

Andini Linarsih, UPT Bahasa Universitas Tanjungpura 

ABSTRACT 

Nowadays mastering English language is the main access to open the global 

world. Many people encourage themselves to be able to learn and be fluent in 

English. This bilingual euphoria phenomenon may cause marginalization of local 

languages in Indonesia. In this paper the writer tries to make a critical analysis of 

conditions that possibly support the bilingual euphoria phenomenon and how the 

hegemony can possibly marginalize the local languages. This study reveals that 

government policies, society, and English language teaching practices promote 

the emergence of bilingual euphoria phenomenon in Indonesia. 

Key words: English hegemony, bilingual euphoria phenomenon, local languages, 

marginalization, lingua franca 

 

Introduction 

It is undoubtedly that English is becoming the world number one language 

which is spoken by most people all over the world. With its status as the world 

lingua franca in the area of economy, politics, education, and Information and 

technology, mastering English may give benefits to people to gain some access to 

the global economy, education, and politics. For businessmen, mastering English 

can make them expand their business to overseas. For educators, they need to 

publish their journal in English and all scientific books are written in English. 

Mastering English is becoming one of the tickets to open to the global world. 

Therefore, English is chosen as a language which many countries mostly choose 

as their second or foreign language learned at schools; in order to prepare their 

human resources to compete in this global world.  

In spite of positive influence of global role English to open access to world 

economy and education to one country, English also has negative effect to a 
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country. According to McKay (2002) the global spread of English threats the role 

of existing languages in a country. The languages will reduce in their functions, 

and if the reducing role of these languages happens simultaneously, the languages 

will soon be extinct. Graddol (2007) predicted that by the year 2050 there will be 

only 1000 or less local languages remain in the world. It may occur because 

people prefer to speak the global language. 

In Indonesia, the phenomenon of language extinction is inevitably 

happening too. There are four vernacular languages which are threatened to 

extinct; they are Maluku, Maluku Utara (Kao), Nusa Tenggara Barat, and Papua 

(Republika, 2011). Moreover, AV (2011) also added that there are 746 local 

languages in Indonesia whose speakers are decreasing in the last thirty year 

because people rather speak modern language or foreign language. Modern 

language in this case is Bahasa, our lingua franca, while foreign language is 

English. Being able to speak Bahasa or speak English is considered as being part 

of modern people. On the other hand, local languages or mother tongues are 

viewed as old fashioned languages.  

English has been the chief foreign language taught in secondary education 

since 1984 in Indonesia. English along with Bahasa and Mathematics has 

powerful role as the determinants of students’ failure or success in their three-

year study at school. Those subjects are tested in the national examination at high 

school. Students need to pass certain score in each subject so that they can 

graduate from school. Failing to meet the minimum score in one subject means 

they can not graduate from school. 

The result of national examination recently shows that the average score 

English surpass the score of Bahasa. Bahasa got the lowest average in National 

Examination in the year of 2009/2010 in North Sumatra (Bahasa 5, 22; English 7, 

74) (Antaranews.com, 25 April 2010). Bahasa failed 70 % students in Bali in the 

National Examination (Kompas.com, 16 May 2011). Out of 11,443 students who 

failed the national examination 2010/2011, 3% English, 38, 43 % Bahasa. 
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(JPPN.com, 20 May 2011). Anom (2011) called this situation ‘Bilingual euphoria 

phenomenon’. It is the phenomenon where students feel that they must excel in 

English. Students find out the importance of mastering another language or 

becoming bilingual for their better future. Indonesian people are naturally 

bilingual people. They are able to speak two languages. Their first language (L1) 

is their mother tongue known as vernacular language spoken at home. Their 

second language is Bahasa functions as their lingua franca. Bahasa is studied and 

used at schools and formal situations.  

English is seen to give benefit to their future rather than Bahasa so that 

students put lots of effort and energy to study English harder than Bahasa. This 

perception triggers this bilingual euphoria phenomenon. This phenomenon is an 

indication how local languages can be marginalized because students’ preference 

over English language. The local languages (both mother tongue and Bahasa) will 

exist but the role of those languages in students daily life will be reduced and 

replaced by English 

This paper argues that government policies, society, and English language 

teaching practices are students’ environments that promote the emergence of 

bilingual euphoria phenomenon. Also, this paper will present how this 

phenomenon will marginalize local languages together with some suggestions to 

overcome the situation. 

Indonesian government takes part in promoting the bilingual euphoria 

phenomenon by issuing some policies that pose English over Bahasa and 

vernacular languages. Crystal (2003) states that ‘Government have important role 

to influence the world’ linguistic future because they have political decision and 

made allocation resources for language planning’. Ministry of Education 

proposed English as a subject for local content for primary school in 1994. Since 

then, many primary schools in all provinces in Indonesia have been teaching 

English as their local content subject. Some schools start teaching English from 

year one but some from the year four. Local languages, on the other hand, are 
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never taught at schools in the island of Kalimantan, Papua, Sulawesi and Sumatra 

(except in Nangroe Aceh Darrusalam). Primary schools in Java and Bali island 

are the ones which teach English, vernacular languages and Bahasa at the same 

time. 

The other government policy that promotes the important role of English 

over local languages is Government decree no. 20/2003 which stated that 

establishing international based schools is a way to improve the quality of 

education in Indonesia. English is the medium of instruction in the mathematics, 

physics, and biology. Recently, there are 1110 international based schools in 

Indonesia comprising 195 primary schools, 299 junior high schools, 321 senior 

high schools, and 295 vocational high schools (Nggo Kontes, 2010). These 

international-based schools also get some privileges from government such as 

receiving many grants from local government, acquiring much training both 

domestic and overseas for their teachers, and being able to draw extra school fee 

from parents.  

The dominance of English in the international school may reduce the 

important of learning Bahasa and local languages. As Crystal (2003) claims that 

the emergence of English as the chief foreign language at school may displace 

another language in the process.  The policy that puts the English instruction 

school as more qualified schools may shape people opinion that qualified schools 

and education should use English as the medium of instruction. Moreover, being 

able to be good in English opens bigger access to qualified education. Thus, 

many students may dedicate their spare time and effort to study English to able to 

enroll to the international-based school. They may look down the role of Bahasa 

in determining their success in study.  

In the society, the bilingual euphoria phenomenon also takes place through 

the promotion of parents. Nowadays, more young children vary from four to 

twelve year of age are attending private English courses. Kids’ classes in the 

private English courses are always full and stabile in the number of students. 
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Parents are so enthusiastic to bring their children to the courses and learning 

English at the courses is the number one activity that most parents choose for 

their young children. The study made by Djiwandono (2005) shows that parents 

send their children to private courses because they want their children to earn 

good grades in English lesson (88 %), to get them to like English (72.22 %), to be 

easier to learn English at the young age (72.22 %), and to make their children 

able to communicate in English (38.89 %).  

From the statistics we can see that parents nowadays motivate their children 

to learn English. Unfortunately, there are also tendencies in which most parents 

use Bahasa as their daily language at home. They seldom use their local 

languages at home and some do not even teach their mother tongues to their 

children.  Many children are able to speak English and Bahasa but less able to 

speak their mother tongues. This condition will make local language dies since a 

language may die if no one speaks it anymore (Crystal, 2002) 

The use of English as the language of media such as popular music and 

movies, which are mostly from United States assists the global spread English in 

Indonesia. Internet and social networking, such as face book, Blackberry 

Messenger, and twitter, is becoming youngsters’ lifestyle.  They may absorb the 

language in their daily conversation. They sometimes replace Bahasa or their 

local dialects when speaking with common term in English such Goodbye 

(selamat tinggal), exit (pintu keluar), and try (coba) and many more. Currently, 

there is a trend to mix   Bahasa with English as everyday language such as ‘lagu 

apa yang sedang  happening saat ini’ (what songs are popular now), ‘dimana bisa 

di access informasi ini?’ (where can we access this information?).  

Communicative Language Teaching (CLT ) as the methodology used in 

Indonesia since 1994 has restricted the role of L1 (first language) in the 

classroom. The basic tenet of CLT is that the use of the mother tongue should be 

discouraged as much as possible (Students are Limited use of mother tongue in 

the classroom because of CLT (McKay, 2002). If other languages are used much, 
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standards of English will drop so that English is best taught monolingually 

(Phillipson, 1992). Under those concepts, teachers consider the use of L1 by the 

students in the classroom as a faulty. The teachers sometimes give any 

punishment for any students speak L1 in their classroom. According to Halliday 

(as cited in McKay, 2002) there are two versions of CLT - weak and the strong 

versions. Weak version of CLT refers to the limited use of mother tongue in the 

class as applied by most Indonesian teachers. On the other hand, the strong 

version of CLT allows learners to discuss the problem in their mother tongue and 

then they must present the result of the discussion in English. In this strong 

version L1 functions as the bridge to facilitate the learners to understand L2 

(second or foreign language). In this strong version of CLT . Students will learn 

how their knowledge in their local language or Bahasa may help them to 

understand English. 

The important of English over local languages in Indonesia is also reflected 

from the obligation to have certain minimum overall band score of TOEFL as a 

prerequisite to have a proposal- defense seminar for any bachelor, masters and 

PhD students in most states university in Indonesia. The score varies from one 

university to another depending and increases every year. Taken for example in 

Tanjungpura University, undergraduate students must have a minimum overall 

band score of 430 and for Master students 450. Even if Students who gets A (80 

to 100 point) for his/her general English class and GPA (grade point average) is 

over 2.5 (out of 4 scale) as the minimum  GPA to graduate from university, but 

their TOEFL overall band score is below 450 can not have their proposal-defense 

seminar. They need to join the test many times or take TOEFL courses to get the 

minimum score required. 

This type of assessment is in fact disconnected with type of English class 

they learn in the university. University students only learn general English which 

only prepare students to a kind of English which is used in everyday situations for 

two to four credits only in one semester. In contrast TOEFL with its standard 

American English is administered for any second or foreign language learners 
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who seek for studying in North American Universities (Sharifian, 2009).  TOEFL 

may not be a valid test to assess student’s ability in English since it does not 

measure what kind of knowledge that students have learnt so far and does not 

offer useful, meaningful information about a test-taker ability (Brown & 

Abeywickrama, 2010). Regarding the role of English as international language 

nowadays, having certain test as the sole measurement of someone ability in 

English is contrary to what Graddol (2006, p. 82) claims there is no single way of 

assessing English proficiency which provide the target of learning.    

Also, the thesis and mini thesis are written in Bahasa so that there is no 

correlation with English. The policy makers at university level should concern 

about the student ability in writing a standardized Bahasa in students’ thesis. 

Even though the students have learnt Bahasa since primary school, it does not 

guarantee that they can write their thesis in good Bahasa. TOEFL policy in 

universities supports the dominance of English in determining students’ success 

or failure from high schools to university level.  This condition may motivate 

students to make joining English course as their number one extra curricular 

activities. 

TOEFL is also popular among senior high schools in Indonesia. Some 

principals in some prominent school in Indonesia provide their students with 

intensive TOEFL training few months before national examination. The course is 

intended to prepare students for the examination as well as to boast the English 

score in the examination. In addition, having good average scores of English and 

mathematics can elevate the prestige of school in the society.  

There are some possible suggestions to prevent the possibility of 

marginalization of local languages because of the global spread of English. The 

first, the government of Indonesia should oblige all schools from elementary level 

to high school to teach their local language as the local content in their 

curriculum. So, even though parents do not teach their children their local 

language or mother tongue, children still can get exposure to the language. Also, 
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the governments should actively hold many competitions that can raise both 

parents and children to master and to be proud of their local language. The 

similar competitions which are usually held for English such as speech, 

storytelling, beauty pageant, singing contest and writing contest may enlighten 

the love of their local languages. Thus, we can foster local language maintenance 

because language is our identity and repositories of our history (Crystal, 2000, 

Van Hoorde as cited in Crystal, 2000).  

The second suggestions is changing the language teachers’ belief that local 

language or students L1 is permissive to use in CLT. The teachers need to be 

trained on how to effectively use L1 for effective L2 (English) learning through 

techniques like comparing and contrast. There is an interdependence of 

proficiency betweenL1 and L2 (Skutnabb-Kangas & Toukoma 1977; Tookomaa 

and Skutnabb-Kangas 1977; Cummins 1979 and 1984).  Phillipson (1992, 

p.191)states ‘the failure to provide educational conditions for the development of 

cognitive-academic proficiency in L1 as well as initial literacy in L1 may 

invalidate efforts to determine learners effort to build up such skills in L2’. This 

shows that academic proficiency in Bahasa may determine students’ English 

proficiency in the similar skill.   

The third, Amidst the market demanding of certain average TOEFL band 

score to some job vacancy in Indonesia, TOEFL and any international tests 

namely IELTS and Cambridge test should not be astumble block for students to 

get their final achievement in study. However, those tests may be used to map the 

student s ability in English. The result of the test will inform the university about 

the learners’ English proficiency. With this information English lectures and 

policy makers in university may be able to design an ideal English programs and 

courses. Graves (2000, p. 103) stated knowing the learners’ level of English 

proficiency can assists teachers to choose the kinds of texts to use, which skills to 

develop which elements of grammar to emphasize and so on.  
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Conclusions 

In conclusion, in the world language ecology, the dominance of English 

globally may naturally reduce the role of indigenous languages in one country. 

Being proficient in English is a must nowadays since it will open us the global 

access to this modern world. However, being part of modern people should not 

make people undermine their own local language. Government, society and 

educators must responsible to revive the proud feeling of being a bilingual person 

with the balance ability in both languages. Our mastery of English should not 

make us forget our local language since our local language can strengthen our 

understanding the concept of new language. 
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CELEBRATING THE ENGAGING MOMENT: EMPOWERING 

ENGLISH LEARNING THROUGH LANGUAGE CORNER IN 

INDONESIA 

Stella Prancisca,  Tanjungpura University  

 

ABSTRACT 

Students’ ability to perform communicative competence in using English is one of expected 

teaching goals of English as Foreign Language (EFL) classrooms. However, the goal seems still 

far from expectation in the writer’s EFL for freshmen classrooms. The writer experiences and 

observes the English speaking reluctance among students. It is apparent that active transaction of 

oral English scene does not fully exist in the classrooms as most of the students communicate in 

their first language instead. They also seem demotivated to take a part in English classroom 

interaction unless their lecturer insists them. Hence, the classroom’s scene tends to be passive, as 

the students are reluctant to initiate conversation in English and particular students mostly 

dominate the classroom interaction. Thus these learning attitudes lead to teacher-center –frontal 

teaching method where the lecturer is mostly the active part of learning activity while the students 

need dependent encouragement to perform their oral performance. Instead of performing self-

initiation in practicing oral communication amongst them in English, the instructor needs to do a 

call-response on turn taking to make the students speak up. In addition, sixteen (16) times of face-

to-face meetings allocated for the English course seems insufficient where the classroom also 

lacks facilitated by English learning resources. Moreover, it is obvious that a structured 

assignment covers 20% of the students’ grading system cannot guarantee to provide the students 

an active English learning experience. Therefore, this descriptive study aims to propose a solution 

to problems by engaging with the local Language Corner (LC) and the existent learning resources 

and professionals. Thus lecturer will be accommodated with a wide range of active fun learning 

experiences and activities adapted to students’ interest that is infused into the students’ individual 

structured assignments through programs.  

Key Words: language competence, fun active learning, supplementary learning 

sources, and language corner 

Introduction 

Despite of merely holding passive communication, being able to perform 

oral competence is mostly the main purpose of any EFL classrooms. In other 

words it is insufficient for the students to only know the grammar knowledge –

possessing language competence (Chomsky, 1965), on the other hand they cannot 

put the knowledge into communicative orally practice (language performance, 

Chomsky, 1965). Adopting from the ideal of communicative approach that,  “ 
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learners are not only expected to make grammatically correct, propositional 

statements about their experimental world, but they also must develop ability to 

use the language to get something done…in complex ways in communicative 

interaction“ (Nunan, 1988, p. 25), ideally learners of EFL may be able to put the 

language competence into oral language performance. Thus mostly EFL 

instructors would be concerned their teaching and learning goal to have their EFL 

classroom perform the learning result through the active use of English in their 

oral interaction.  

In order to result this significant teaching and learning outcome, the 

teaching methods applied by the EFL lecturers are obviously not the only salience 

contributing to the success of teaching and learning English. Besides classroom 

management (Froyen & Iverson, 1999), other crucial factors such as teaching and 

learning facilitates and resources, and the face to face meeting time allocation set 

by curriculum, also the forms of individual assignments given to the students are 

elements that mostly contribute to the success of EFL learning. Therefore, having 

limited learning facilities and resources, for examples, books, teaching and 

learning media, lack classroom online learning sources accommodation by the 

university and not to mention limited face-to-face meeting time allocation set by 

the curriculum and poor individual structured assignment forms assigned by 

lecturers will extrinsically affect the learners’ learning motivation. By the same 

token, the lack learning resources, teacher-frontal teaching method that leads to 

superior and inferior image amongst the students, domination, the limited 

learning time, and the tendency of students to consider their learning involvement 

is merely an obligatory as the English class is a compulsory subject that they 

must pass for study credit completion are to blame for the passive English 

classroom scene.  

In order to address those problems, the writer believes that EFL lecturer in 

such sites may need strategies to conquer the severe problems by utilizing other 

existing alternatives and English learning program. For examples, cooperating 

with an on campus local language corner in Tanjungpura University, American 
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Corner, that provides a wide range of attractive active English learning activities 

adapted to student’s interest. In this regard, the writer is confident that American 

Language Corner  is worthy to considered as a sparing partner for it offers some 

learning benefits. It accommodates English learning program with a variety of 

attractive learning resources, access, facilities, and fun activities. Thus, learning 

environment provided in the language corner may not only involve integrated 

skills activation but also grow students’ motivation in learning English. Utilizing 

language corner benefits formal English classroom as it provides flexible and 

abundant time so that the students have opportunity to continue exploring 

language learning. With the structured tasks and encouragement of their lecturer, 

they may not only access the English learning resources and facilities in regular 

formal English class but also in any free time they have, as they will be exposed 

to be self motivated and individually learning the language based on their 

interest.   

Another advantage of utilizing language corner, in this university is 

American corner, is that the students will experience native like and vivid various 

oral language exercises within target culture and language pragmatics guided by 

professionals within the community of American corner.  In this regard, the 

presence and assistance of English classroom lecturer is a must in order to 

constrain the involvement of their EFL class to actively participate in activities 

conducted by the Language Center. So that the syllabus of the regular English 

course as set by the lecturer, in the same time, will be met along with the 

students’ English oral competence improvement and learning motivation growth.  

Communicative Competence and Oral Language Performance  

The ability to poses oral language competence and put it into a 

performance referring closely to the main essence of communicative competence 

and language proficiency. Rusdi (2003) affirms oral proficiency, as standards will 

simply ensure students’ good command of English that takes part in 

communicative competence. In his study towards communicative competence in 
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1972s, Hymes contradicted Chomsky’ definition of communicative competence 

as the capability of the learners to perform the action of conveying and 

interpreting messages, and negating meaning contextually instead of simply ‘the 

ability for use’ (as cited in Brown, 2010). Thus, it is obvious that the notion is 

mostly performed through oral language performance as it covers multi-aspects 

of language skills in general and speaking skill in particular. Regarding 

‘performance’ In line with Hymes, some linguists like Campbell & Wales; Taylor 

and Canale in general believe that performance indicates, “ the ability to produce 

or understand the utterances, in a broad perspective regarding language 

communication, which are appropriate to the context in which they are made ” 

(qtd. in Lluarda, 2000, pp. 86 -87). Nevertheless, into a broader perfective toward 

the essence of communication, Shrum & Glisan argue, “successful 

communication requires knowledge of cultural products, practices, and 

perfectives so that understanding of the appropriate patterns of social interaction 

and encoding of the meaning can occur” (2005, p. 156). Therefore Shrum and 

Glisan further denote main saliences (adapted to NSFLEP, 1999) elicited from 

the overall notions of the communicative language competence and performance 

may base the framework and standard for the communicative modes consisting of 

three aspects of language competence such as interpersonal, interpretive, and 

presentational (NSFLEP, 1999, as qtd. in Shrum & Glisan, 2005, P.157) that are 

defined as follow:  

(1). Interpersonal, direct oral communication (e.g., face-to-face or 

telephonic) between individuals who are in personal contact covering productive 

ability such as speaking and writing, and receptive abilities: listening and reading. 

While in part of knowledge of cultural perfectives governing interaction between 

individuals of different ages, statutes, backgrounds. Not to mention, the ability to 

recognize that languages use different practice to communicate and that cultures 

use different patterns of interaction.  

(2). Interpretive, Receptive communication of oral or written massages; 

mediated communication via print and non-print materials. Listener, viewer, or 
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reader works with visual or recorded materials whose creator is absent. Primarily 

receptive abilities: listening, reading, viewing. The learners also posses 

knowledge of how cultural perspectives are embedded in products (literally and 

artistic), knowledge of how meaning is encoded in products, ability to analyze 

content, compare it to information available in own language and access 

linguistic and cultural differences. Ability to analyze and compare content in one 

culture to interpret U.S. (TC) culture to L1(Indonesian) culture.  

(3). Presentational, productive communication using oral or written 

language; spoken and written communication for people (an audience) with 

whom there is no immediate personal contact or which takes place in a one-to-

many mode; Primarily productive abilities such as speaking, writing and showing 

and the knowledge of cultural perspectives governing interactions between a 

speaker and his/her audience and a writer and his/her reader. Ability to present to 

present cross cultural information based on background of the audience and 

ability to recognize that cultures use different patterns of interaction.  

Problems Affecting Oral Language Competence and Performance  

Problems faced by EFL classroom vary in any classes, geographic and 

social backgrounds, and classroom atmospheres. In general, Gebhard (2006) 

divides problems teachers face in EFL classroom into three categories such as the 

handwagon problem; the overtly anxious problem and the engagement problem. 

He explains the first category problem relates to the teaching and learning style 

that is to float or swim with the stream; join the parade, go with the crowd. In 

other words, in this style teachers tend to follow the trendy, or up-to-date 

methods, materials, or technique. However, this tends to be problematic if the 

teachers cannot do beyond the ‘in way’ adapting to their personal belief towards 

the relationship between teaching and learning if they blindly follow the so called 

best way based on other teaching and learning contexts.  

The next category relates to anxiety and the amount of tension especially 

when the students are required to perform their oral language ability to use 
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English in their interaction. Gebhard notices students will limit their performance 

when they have great anxiety. Therefore, teachers need to do some possible 

approached to reduce the anxiety by for examples, providing them indirect 

paraphrasing back what they said while correcting their mistakes instead of 

directly criticizing and telling them that they are wrong. The anxiety factors 

obviously discourage the students’ creativity to put what they already learned for 

years (junior high school to high school level) into practice. Not to mention, the 

anxiety may demotivate the students in learning and build a mental block that 

hinder them to make efforts in learning and improving their English.  In her 

study, Tutyandari (2005) found that lack self-confidence and prior knowledge 

possessed by Indonesian students, also the frontal teaching method employed by 

EFL teachers discourage the students to perform English orally. The next 

problem category, still according to Gebhard, is classroom engagement problem. 

In this scene the students sometimes come to the classroom with lack experience 

in initiating oral interaction and are reluctantly participating in oral English 

practice, even when they are insisted to do it among them.  

In this case, the lecturer has a responsibility to provide engaging activities 

that equalize all classroom members to take a part in learning process. In addition 

to problems faced in oral or speaking English class, Snow & Sanger (2011) 

affirm one of the great risks associated with having poor auditory processing 

skills, a low expressive vocabulary and poor narrative language skills, and 

according to them, the problems obviously put the students under pressure, for 

example, they feel like being interviewed or interrogated when asked to articulate 

their thought. The students, in this situation, tend to only produce monosyllabic, 

poorly elaborated and non-specific responses, lack eye contact and show 

occasional shrugs of the shoulders while talking.  By the same token, the 

researchers elicit some problems affecting English oral language performance 

from the sides of classroom management (Gebhard, 2006) and learning resources 

such as EFL teachers, learning resources and facilities, curricula setting the 
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learning material and allocating face-to-face classroom learning time plays an 

important role in learning effectiveness (Lamb, 2007).  

Resources for Rebuilding Motivation & Active Oral Language 

Learning  

    As mentioned previously that the basic problem noticed in UNTAN 

EFL freshmen classroom is lack ability of performing oral language, EFL 

instructors obviously have an important role to decide what to do to provide and 

facilitate their students’ learning. Therefore, an alternative learning resource is 

needed to overcome the weaknesses of the department EFL curriculum  (e.g., 

lack face-to-face learning time and limited learning resources and facilities) and 

the problem of demotivated students in learning EFL. Bernstein (1996; 2000) 

believes that teachers need to provide instructions in various curricula, teachers’ 

own internal curriculum, to facilitate a helpful learning approach. In this corner 

the students are able to access knowledge of English skills, also the culture and 

pragmatic embedded within the target language with which then enable the 

students to put the knowledge into practices through the interesting and fun 

interactive activities containing oral English practice.  

In order to provide enough language learning experiences for the 

freshmen of Tanjungpura University, an on-campus Language Corner 

supplementary is necessary. This aims to augment EFL learning experiences, 

especially oral English practices, which cannot be fulfilled in the 16 face-to-face 

regular meetings. Therefore, engaging regular classroom activities, especially the 

20% of structured assignment with the programs provided by American corner 

UNTAN seems to be beneficial to the students whose study program is not 

English education. For instances, The students will experience Target Language 

(TL) and Target culture (TC) when learning within a real-native like atmosphere 

of, for example, American English atmosphere, where the students will be 

assisted to improve their English, both speaking and listening skills, in a relax, 

fun, and attractive environment. According to McCarthy (2013), “ a supportive 
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and encouraging learning environment which can help to lower anxiety filters and 

challenge students to consider new or alternative methods of learning” (kindle loc 

4662, as cited in Lizzie Pinard, 2013).  

In order to reach maximal benefits of on campus language corners, 

American Corner Untan, cooperation is the key of this sparing partner program 

between the formal regular classroom lecturers with the language corner. 

Therefore, the lecturer might need to design organized and adapted assignment 

forms that overall cover a 20% of grading system of the students by utilizing the 

programs provided by American corner, as follow: 

a. Meet the Expert (MTE) 

Meet the expert (MTE) is a regular program held by American Corner of 

Tanjungpura University. This event represents native speaker guests who deliver 

a talk related to American life, education, and culture. This activity provides a 

beneficial chance to the students as it represent authentic text (American English 

native speakers) so that the lecturer may design a structured mini communicative 

task, which is a task that requires the students to ask or interact with the speakers 

related to the content of the talk or even. For example, the speaker may 

demonstrate the way and process of making American foods, which is presented 

in English. In this activity, the students will activate their both listening and 

speaking skills then bring what they get to the real classroom.  

b. Book Club 

A book club activity is an activity designed by the English lecturer by 

utilizing American Corner as an on campus language corner as the reading 

resources. As the language corner provides abundant authentic text resources, it 

eases the students to pick their topic preference in the book club activity. With 

the lecturer assistances, the students will practice their English when orally 

presenting, interacting, and sharing the book issues with their peers.  
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c. Movie Screening  

Movie screening is provided by American corner community and guided 

by a professional. In this activity, the students will not only watch the movie but 

also comprehend and criticize the content of the movie depending on the 

instructions given by the guide. The lecturer, in this case, will cooperate with the 

guide or even becomes the one who runs the activity and design the efficient 

structured tasks (e.g., movie discussion and guided tasks) for the students. 

Besides having fun, the students will get a wide range of language learning 

benefits. Deborah Chan and Dr. Carmen Herrero (2010) in their teachers’ Toolkit 

for educators wanting to teach languages using film in the classroom conclude the 

benefits of using film in language teaching as follow: 

The use of film with support of structure materials (like the study guides 

created for specific films) can help students develop all four communicative skills 

(speaking, reading, writing and listening).  Audiovisual enables them to develop a 

critical understanding, encouraging them to use language in a creative way. 

Learning languages through film can increase language learners’ intercultural 

understanding, as well as helping them to become aware of the similarities and 

differences between cultures, such as everyday life, education, traditions, social 

customs, religious beliefs, and events of national importance (p. 13).  

 

d. International Communication (IC) 

International Communication class offers the students Basic English skills 

and common knowledge related to the international affairs in all aspects of 

everyday life and culture. IC class facilitates students with active learning where 

listening and speaking skills are taught in integrated way. Thus, the lecturer can 

also utilize this activity as the active speaking zone for the students in order to 

experience interactions using English with other IC fellows who may come from 

students with different backgrounds and language competence. Through this 
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program the students are expected to perform their competence where it is 

developed through their experiences in meeting and interacting with other people 

(Julkunen, 2001; Tremblay & Gardner, 1995; Oxford & Shearin, 1994) and 

enhance their learning motivation through the constructed competences.    

e. Independent Learning: Utilizing existing English Internet based 

learning resources 

It is out of question that Internet web site is a salient support of learning 

English. Using Internet web sites as language learning resources provide students 

fun, relax, and attractive learning that can be done individually. The Internet 

resources also supply learners with authentic text (learning material presented by 

native speakers).  

Regarding Internet resources, American corner Untan constantly provides 

its visitors with outstanding Internet connection and multi media Private 

Computer set, not to mention a wide range of online-based language learning 

resources and professional assistances are available. For instances, Rosetta stone, 

online library from particular supports of American universities, Randal English 

blog program, speaking spotlight and English learning program by Voice of 

American (VOA), and so on. By using the language corner facilitations, the 

students can do indefinite independent learning and choose their learning 

resources preference. Thus, the pressure-free environment learning will 

encourage the students to do language games and exercises repetitively for they 

do it alone with the language learning machine.   

Conclusion and Implication  

Engaging on-campus language corner with the formal regular English 

classroom activity is worthy to be considered by EFL lecturers. This language 

learning cooperation and partnership is a beneficial solution for formal regular 

classrooms that have minor teaching and learning resources, facilitations and 

constrained regular study time.  
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It is necessary for EFL lectures to actively engage and cooperate with the 

language corner and encourage their students to utilize the existing language 

corners. Nevertheless, a lecturer remains possessing an important role as a 

learning assistant and guide, and they cannot abandon the teaching and learning 

process to the solely language corner community.  In the same words, a lecturer 

must be involved and creative in designing guided assignments or tasks for the 

students adapted to the programs offered by the language corner.  

Utilizing language corner, as an English learning zone, will provide 

students relax and fun learning with free affective filter environment. The 

attractive learning facilities such as Internet based English learning resources, 

(e.g., Rosetta stone, online language games, movie screening, etc.) will motivate 

and lead the students to repetitive independent learning.  

As the language learning welcome English learners with different 

background and language competence they might seem to obtain peer 

encouragement and learn from each other. Xie  et al., affirm that The interaction 

among the students during the learning process improve their learning motivation 

(Xie et al., 2006). When the students are aware of their similar purpose attending 

a language corner they tend to build their trust to their peers and build happy 

constructive relationships (Csikzentmihalyi, 1990). Also, among them, the 

students positively affect their learning desire and achievement (Oxford & 

Shearin, 1994; Dörnyei & Csizér 1998).   

 

Thus, at the end, in order to access the success of students’ learning, the 

students are encouraged not only to perform three aspects language competencies 

(NSFLEP, 1999; Shrum & Glisan, 2005) such as the ability to perform a simple 

to complex interpersonal oral communication amongst the students, the capacity 

to interpret the verbal and nonverbal messages received from their interlocutors, 

and the capability to do oral language presentation through the interactive 
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learning activities such as delivering speech, participating in discussion, 

illustrating or describing things, conducting interview, and talking in casual 

everyday life conversations in English.  

Within its flexibility, the main function of language corner (i.e., American 

Corner UNTAN) is to facilitate a wide range of society with English and target 

culture learning resources and facilitations. Hence, cooperation of English 

classroom with an English language corner cannot only exist in university level, 

but also in all levels of educational institutions.  
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MADURESE LANGUAGE IN WEST KALIMANTAN CONTEXT: 

THE OVERLAPPING OF SOCIAL GROUPS AND THE 

ENACTMENT OF SOCIAL IDENTITY. 
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ABSTRACT 

This article discusses the linguistic shift experienced by the Madurese language used in 

Kalimantan as well as the socio-cultural influences on the creation of linguistic variation of the 

language. This language which was brought by the Madurese people as immigrants from Madura 

Island to West Kalimantan in the 18
th

 century has transformed into a new variety of the language 

as the result of having direct and close linguistic encounter with the local language. The 

transformation  seems to be apparent in the introduction of Malay-rooted lexical items and in the 

understanding change of Madurese stratification. It, in turn, has led to the construction of new 

variety of the language as well as the creation of the new social identity for Madurese people in 

Kalimantan. 

Key words: Madurese, linguistic shift, social identity. 

Introduction 

Language as a means of communication is never static. It is constantly 

changing and evolving together with its user’s needs. The change becomes 

inevitable when it is separated from its origin and interacts with other cultures 

which, in turn, develop a ‘dialectical diversity’ (Fromkin, Rodman, Gyams, 

Collin, Amberber & Harvey, 2009, p.399) to create a new social identity for the 

speakers. This linguistic phenomenon occurs in Madurese language, the 

indigenous language of the Madurese people from Madura Island of Indonesia, 

which have migrated and spread to other regions of Indonesia including to 

Kalimantan. Subsequently, the language experiences linguistic changes as it has 

close contact with the local language in Kalimantan such as Malay language. The 

change is subsequently inherited by the next generation of Madurese people, 

making the process of linguistics change continuously occurs and goes further 

into a linguistics shift. Consequently, as time goes on, a new variety of the 

language which is in many ways different to that used in its place of origin  

emerges and, at the same time, signifies a new social identity of the speakers.  
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The Madurese Linguistics Shift 

Just like other languages, Madurese which is classified as a Western 

Austronesian language of Indonesia, (Davies, 2005) has experienced a linguistic 

transformation as the result of having contact with the other cultures, in this case, 

the Kalimantan Malay culture.  Since Madurese people came to Kalimantan in 

the 18
th

 century (Wawa, 2000) the language has actively interacted with the 

native language ‘breeding’ a new different variety of the language in terms of 

lexical items and the understanding of Madurese linguistic stratification.  

The most obvious difference between the two varieties that can be clearly 

identified is lexical items. In this context, Madurese Kalimantan has absorbed 

many words from the Malay language, one of the indigenous languages of 

Kalimantan, adding Malay words and morphemes to its lexicon as ‘loan words’ 

(Fromkin et al, 2009, p.459) and change the pronunciation of the words to fit the 

phonological rules of Madurese. Words such as roma for ‘house’, bennyak for 

‘many’ and utu for ‘car’, for instance, are derived from Malay words of rumah, 

banyak and oto respectively. The borrowed items are frequently used in daily 

communication from one generation to the next, resulting in the disappearance of 

the original Madurese words for those lexical items in the Madurese speech 

community in Kalimantan. Hence, many individuals in the community, especially 

the young, lose their familiarity of Madurese codes which, to a great extent, 

makes them fail to recognize that bungkoh,possak and montor are the Madurese 

words for the abovementioned words. It seems that Madurese in the region has 

experienced a linguistic phenomenon of language displacement, something, as 

suggested by Holmes (2008), that commonly happens to any minority languages 

existing in a wider and majority society as ‘the degree of linguistic distance’ 

(Kloss in Edward, 2010, p.85) between the two languages is extremely small.  

The understanding of speech level 

The change also affects the understanding of Madurese level of speeches of 

Kalimantan Madurese. According to Stevens (1965), Madurese, like Sundanese, 
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Javanese and Sasak,  has a range of word choices to be used in a conversation 

determined by the relationship between the speaker and by the social status of the 

subject referring to speech levels. If Sasak, the native language of Lombok, has 5 

speech levels (Meyerhoff, 2006), Madurese, as outlined by Stevens, has 6 levels 

which are divided into two linguistic systems: a style system which is related to 

the level of familiarity between the speakers and a reference system which is used 

to refer to honored and high-status people, especially religious leaders. The style 

system, according to Stevens (1965, p.295-296) has 4 levels: Kasar (coarse), 

biasa (ordinary), tenga (middle) alus (refined) while the reference system has 2 

levels: alus tinghi (high refined) and alus mandhap (low refined) which, in turn, 

can be compressed into three main levels: low, middle and high. 

 Most Madurese people in Madura have a deep conscious awareness of the 

system. They repeatedly switch their codes from one speech level to another ones 

depending upon the addressee in the conversation in their daily interaction. To 

identify themselves, for example, they use engkok, which is low level for ‘I’ 

when conversing with colleagues or younger people. The code is subconsciously 

switched into kauleh, the middle level, when the speakers need to identify 

themselves to older people or to those with higher status. Meanwhile, in 

conversation with religious leaders, abdhina- high level- is used for the same 

purpose. The system of the speech levels is consistently implemented with a rigid 

separation of utilization between one level to the others as an overlapping in 

usage may lead to an unpleasant situation in the conversation. 

In contrast, Kalimantan Madurese has limited knowledge of this system. 

The majority of speakers only know the low level of Madurese with a very 

limited ability in using the middle one. The high level is most likely ‘extinct’  

among the speech community as the version of the language seems unusable 

which results in an extensive alteration in the way of communication carried out 

especially the one with religious leaders. If religious leaders are honored with the 

high level of speech or alus tinghi (high refined) in Madura, in Kalimantan, it is 

scarcely conceivable since Kalimantan Madurese actively employ the middle 
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level of speech- with a very limited number of active speakers- for both older 

people and religious leaders. It seems that in this area, Madurese speech level has 

been downgraded into the use of low level code, building up a pragmatic 

competence in a different way with the people in the language native land. 

There are many instances where they fail to ‘properly’ use Madurese in 

various domains but, by the same token, strengthen their identity as Kalimantan 

Madurese. It is fairly common to find Madurese people in Kalimantan using 

words such as roma which is a low level word for ‘house’ for every level of 

interaction instead of compok  for middle and dhelem  for high level. In the case 

of identifying someone, the condition is better as they can accommodate the 

middle level as well. Instead of using kakeh , the low version for ‘you’, all the 

time, most of them also use sampean for both elderly people and religious leaders  

but they fail  to recognize panjenengan  and ajunan which are alus tinghi (high 

refined) or high level for religious leaders.  

New Variety of Madurese and the Creation of New Social Identity 

Furthermore, the linguistic diversity between the two communities of 

Madurese has seemingly shaped the society’s behavior toward the two varieties 

of language from both sides. For Kalimantan Madurese, the divergence has 

established their own distinct identity as linguistically different Madurese 

compared to the ones in Madura island by creating their own variety of Madurese 

with ‘distinctive local colorings’ (Wardhaugh, 2006, p.45). The adoption of 

Malay words and the inability of applying speech level are entirely acceptable as 

they become the part of their Madurese features  with which they can be 

identified. Indeed, there is a fear of attrition of Madurese which is surrounded by 

Malay as the main language in Kalimantan as it has been the case with Javanese 

and Indonesian as identified by Mueller (2009) or even of giving up the language 

in favor of the dominant language in the community as noted by Romaine (2000). 

Yet, heretofore, Kalimantan Madureses have developed and maintained their 

bilingualism with Malay as it gives them more access to the community as well 
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as enables them to claim their identity as the member of Malay speech 

community.  

Meanwhile, for Madurese in Madura, it denotes the degradation of the 

language. As Madurese is a dominant language in Madura, they articulate grave 

concern about prescriptively using the language in all of its aspects. The 

importance of addressing people with an appropriate speech level becomes the 

main feature of this variant of Madurese creating its exclusiveness among other 

varieties. Thus, the failure to appropriately apply it in a conversation is 

considered as pragmatic incompetence as it has been a part of ‘general structures 

of expectation’ or ‘schemata’ (Kramsch, 1998)  in Madurese culture. Moreover, 

the attachment of an ill-mannered stigma will follow the failure asnd it is 

considered as one of  common consequences, as suggested by Fought (2006), for 

not being able to deploy a proper codes which is intimately related to an ethnic 

identity.  

Of the same importance, lexical choices also become the determining 

aspect to be linguistically included in Madurese community. Kalimantan 

Madurese is considered as low Madurese as it is heavily influenced by local 

Malay language. Notwithstanding, in fact, Madurese has loaned many words 

from Indonesian and Javanese (Stevens, 1966) such as manok for ‘bird’, bhajeh 

for crocodile and ghighih for tooth derived manuk, baja which are Javanese and 

gigi  from Bahasa Indonesia. The borrowed words have been considered part of 

Madurese linguistics variables. Adding more loan words to create a new variety 

of the language, especially from other local languages such as Kalimantan Malay, 

seems unacceptable for Madurese people in Madura island as it may put the 

variety into an undermined position. The more words adopted, the lower the level 

of the varieties will be as it has been perceived that the process of borrowing has 

morphologically destructed the language and are able to lead to confusion in a 

conversation.  
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In relation to the creation of a language variety in a multilingual 

community, the dominant society seems to exert inevitable social and cultural 

influences on the minority language. It happens to Malay language which 

reinforces the existence of Kalimantan variety of Madurese. Different with 

Madurese in Madura island which live in a relatively homogenous language and 

culture, Kalimantan Madureses have to face the fact that they are at the midst of a 

society which is linguistically and culturally diverse with Malay language and 

culture as the dominant one. In order to cope with linguistic obstacle, they learn 

to speak the local language which, according to Chambers (2003), becomes the 

most convincing markers with which to lay claim to local identity as well. It, in 

turn, develops their linguistic repertoire to be able to actively control the 

utilization of two regional varieties of Malay, Sambas  Malay and Pontianak 

Malay, in different language domains beside their restricted use of Madurese 

language in their own speech community. The linguistic repertoire is expanded 

even further as they are also exposed to the diglossic situation in the use of 

Bahasa Indonesia- the standard version of Malay- where its ‘H’  is used in the 

interactions within formal institution and its ‘ L’ variety becomes a bridge of 

communication with other ethnics groups. This condition subsequently enables 

the subconscious adoption of linguistics elements of other language, especially 

Malay, into Madurese which leads to a gradual displacement of the language.  

Conclusion 

In conclusion, it seems apparent that Madurese, the fourth most widely 

spoken language in Indonesia after Bahasa Indonesian, Javanese and Sundanese 

respectively (Davies, 1954), in Kalimantan has been undergoing a language shift 

which, as underlined by Weinreich (in Coulmas, 2005), might happen as the 

result of linguistic encounters under migration conditions. The contact with local 

language and culture has introduced many new Malay-rooted words into 

Madurese language which, subsequently, alters Madureses’ familiarity to their 

own language. Similarly, the perception toward the concept of linguistic level in 

Madurese has been changed which from the perspective of Madurese in Madura 
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is regarded as ‘linguistic deformation’ while Kalimantan Madureses recognize it 

as linguistic assimilation and adjustment to the local linguistic community. 

Nonetheless, it is worthwhile to highlight that the case has created Kalimantan 

Madurese social identities and, at the same time, has constructed another variety 

of Madurese which undeniably enriches its linguistic varieties. 
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